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Abstract 

This essay explores the representation of pedagogy in the fictional works of the Harry Potter books 

and how teachers can use this to gain new knowledge to some extent and draw inspiration from it. It 

continues by arguing that fiction can be used as a source of new knowledge both on a general level 

and in a school context when used in the classroom. The Harry Potter books are particularly good to 

use since they belong to the crossover literature genre, which can arouse the desire to read both in 

young people such as students and adults such as teachers. The basis for this analysis is J.K 

Rowling's characterisation of the teachers at Hogwarts, the school of witchcraft and wizardry, and 

the teaching methods that are used at Hogwarts. The following teachers will be analysed: Professor 

Dumbledore, Professor McGonagall, Professor Snape, Professor Lupin and Professor Umbridge. In 

order to be able to analyze these teachers, they will first and foremost be divided into different 

teaching styles with associated sub-areas to see how they teach. Furthermore, different teaching 

philosophers will be used, where among others, the concept "learning by doing" by John Dewey 

will be included. 
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1. Introduction  

In 1997, J.K Rowling wrote the first book in the Harry Potter series, Harry Potter and the 

Sorcerer's Stone. After that, six more books followed: Harry Potter and the Chamber of 

Secrets (1998), Harry Potter and the Prisoner of Azkaban (1999), Harry Potter and the Goblet of 

Fire (2000), Harry Potter and the Order of the Phoenix (2003), Harry Potter and the Half-Blood 

Prince (2005) and lastly, Harry Potter and the Deathly Hallows (2007). The book follows the 

protagonist, Harry Potter, from his 11th birthday to his 17th. Harry Potter is a special boy since he 

has magical powers and is a wizard.  

Even though Harry is a wizard, he still needs to do things non-magical people need to do. 

Most importantly, he is obliged to attend school. From the first book to the sixth, Harry attends 

Hogwarts, a school for wizards. It is stated that "His name's been down ever since he was born. He's 

off to the finest school of witchcraft and wizardry in the world. Seven years there and he will not 

know himself" (Sorcerer's Stone 58). This quote appears relatively early on in the first book, 

emphasising that Hogwarts is the finest school for wizards. By pointing out that Hogwarts is the 

finest magic school, a parallel can be drawn between British elite schools such as Eton, a boarding 

school located in England, just like Hogwarts. In the series, the school plays a central role in Harry's 

life and in his development.  

The Harry Potter books are works of fiction, but like all forms of art, they are influenced by 

and represent the cultural and social context in which they were written. In this case, the books can 

be understood as reflecting, to some degree, cultural attitudes of the late 1990s in the UK, 

particularly attitudes towards education. The school system used at Hogwarts is reminiscent of the 

British school system. Besides Hogwarts's similarities with British schools, almost any real-world 

school environment has something in common with Hogwarts since all teachers typically have 

different teaching styles and teaching methods. Another factor found both in the books and in the 

reality of school is the relationship between teachers and students. Some teachers favour students, 

and students may have favourite teachers and teachers they dislike. Since school environment and 

teaching are a significant part of the Harry Potter books one can argue that teachers can get 

something more than just amusement by reading the Harry Potter books. This essay examines how 

pedagogy is represented in the Harry Potter series. A part of pedagogy is the different teaching 

styles that teachers have when they teach and in this essay, selected teachers at Hogwarts and their 
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teaching styles will be analysed and discussed. Moreover, it also seeks to analyse the representation 

of teaching and learning styles in light of pedagogical research. In order to achieve this, close 

reading methods will be used to examine selected passages from Harry Potter and the Sorcerer's 

Stone (1997), Harry Potter and the Prisoner of Azkaban (1999), Harry Potter and the Order of the 

Phoenix (2003) and Harry Potter and the Half-Blood Prince (2005).  The aim is to investigate 

representations of leadership styles and teaching methods teachers at Hogwarts use and 

representations of the impact these styles and methods have on students' learning.  

In the Swedish school environment, using fiction as a source of knowledge is acknowledged. 

The National Curriculum for upper secondary school produced by The Swedish National Agency 

for Education states that students should be able to use fiction and other forms of culture as a source 

of knowledge, insight and pleasure (8). Students should also obtain stimulation from cultural 

experiences and develop a feeling for aesthetic values (8).  While the national curriculum refers to 

the learning and development of upper secondary students, it is possible to extend the reasoning to 

argue that it does not have to be only students who can learn from fiction, but teachers can do so as 

well. This essay will make this argument by analysing the representation of teaching styles/

philosophies at Hogwarts and what impact this can have on learning. 

There is a specific reason for using the Harry Potter series in this task and that is since these 

books are examples of crossover literature. Crossover literature is a genre that crosses from a child 

audience to an adult audience (Beckett 58). Historically, books written primarily for adults have 

crossed over to children's literature, such as Jonathan Swift's Gulliver's Travels (Falconer 11). 

However, it is rarer that adults have read literature for children (Falconer 11). Although the term 

crossover literature was used during the 20th century, it did not thrive in the literary world until the 

Harry Potter books broke through (Beckett 58). The Harry Potter books gave the concept of 

crossover literature a high profile (Beckett 58). Even if Harry Potter and the Sorcerer's Stone was 

first promoted as a book for children, it soon became a bestseller among adult readers (Wood and 

Quackenbush 97). The fact that Harry Potter is crossover literature may be why the books have 

become such a significant phenomenon. To conclude, one could say that the crossover status helps 

ensure interest and relevance to both students and teachers. 

When it comes to planning lessons and teaching in general, teachers might need some 

inspiration to make the planning process more manageable. One example of something teachers can 

gather inspiration from is fictional work. Since the crossover status can ensure interest and 

relevance to teachers, crossover novels like the Harry Potter series could be a source of inspiration. 

This essay argues that fictional work, in this case, the Harry Potter books, can be used by teachers 
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to get inspiration for their teaching. In addition to this, teachers might gain new and broader 

perspectives about teaching by reading the Harry Potter books. As literature can serve as a way into 

new perspectives, the representations of pedagogy used by the fictional teachers in the Harry Potter 

series could be used as an instrument to help teachers to get an insight into different teaching 

methods. 

The goal of this essay is not to find a learning method and learning style that is perfect. Since 

students process information differently, it would not be possible to find a method and a style that 

fits all students. Instead, this essay highlights knowledge about teaching and learning styles that can 

be at least in part acquired from fiction. This will be done by analysing the pedagogical aspect by 

using the works of educational scholars and philosophers such as John Dewey, John Watson, 

Frederic Skinner and Lev Vygotsky to help locate the teaching methods and styles of the teachers at 

Hogwarts and how they affect students.  

2. Previous research 

There is previous research on using fiction as a source of knowledge, and some of this research will 

be presented in the following section. 

2.1 Fictional literature as a source of new knowledge 

When reading fictional works, the reader can get an insight into other and new perspectives. This 

could, in turn, result in a specific type of knowledge. Martha Nussbaum believes that people can 

acquire new knowledge from reading fiction. Nussbaum (50) argues that one advantage of reading 

literature is that people who read literature has the potential to become what Nussbaum calls 

citizens of the world. Nussbaum believes that world citizens (69) see themselves as part of a global 

world through knowledge and sympathy with other cultures. According to Nussbaum (110), world 

citizens strive for the general good. Moreover, world citizens look after the interests of a group and 

strive for multicultural understanding where differences must be met with compassion (Nussbaum 

110). Literature can help individuals to "see the lives of the different with more than a casual 

tourist's interest - with involvement and sympathetic understanding" (Nussbaum 88). Nussbaum 

(111) means that literature can transport readers to other people's lives and make their experiences 

understandable. By this, Nussbaum means that with the help of literature, the individual can 

develop a more profound empathic ability and committed sympathy. Based on Nussbaum's 

arguments, it can be concluded that there is some sort of new knowledge to be gained from reading 

fiction and that this knowledge is mainly about how literature can function as a way to help people 
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gain new and broader perspectives. 

2.2 Fiction in the classroom 

Fictional work is used in several ways in the Swedish education system, both in education for 

children and young adults and in teacher education (Dodou, p. 129). There are several reasons why 

fiction should be used in the classroom, and these reasons will be presented in the following 

section. Bo Lundalh's work on English language didactics and the Swedish Curriculum will form 

the basis for this. As mentioned in the introduction, it is stated in The National Curriculum for upper 

secondary school that fiction should be a part of education. The following is written about fiction: 

”[students] can use non-fiction, fiction and other forms of culture as a source of knowledge, insight 

and pleasure," (Skolverket 8) and, ”[students] can obtain stimulation from cultural experiences and 

develop a feeling for aesthetic values," (8). The National Curriculum clarifies that fiction should be 

part of upper secondary teaching and that in addition to being entertaining to read, fiction can 

provide students with new knowledge. 

Besides the fact that fiction as a source of new knowledge is mentioned in the Swedish 

curriculum, many researchers in the field of literature argue that fiction has value from a learning 

perspective. For example, Bo Lundahl argues in his book Engelsk språkdidaktik: Texter, 

kommunikation, språkutveckling that fiction is necessary for students. Lundahl (476) argues that 

stories have a place in language teaching because they are a fundamental way of expressing 

experiences. Lundahl has five main arguments as to why fiction should be used in the classroom. 

Firstly, Lundahl (477) argues that fiction is a source of intercultural learning. Stories and fiction are 

universal and timeless as they exist in different cultures, which means they function as a source of 

intercultural learning (477). Lundahl continues by arguing that stories and fiction are fundamental 

ways of creating meaning and imparting knowledge, and stories are a way to share one’s own 

experiences (477). Moreover, fiction is a way to engage and arouse people's imagination, 

developing the ability to empathise (Lundahl 477). This means, in turn, that stories can serve as a 

tool for conflict management (477).  Lastly, Lundahl (477) writes that with the help of fiction, 

people can better create connections and remember something.  

In addition, Lundahl (478) means that fiction has didactic value since it affects language 

development. According to Lundahl, students can increase their vocabulary and understanding of 

the construction of language (478). Lundahl also strengthens his argument with the fact that reading 

fiction is included in the curriculum. The two points in the curriculum that deal with fiction quoted 
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in this essay align with the arguments that Lundahl presents. This is so since they include the 

suggestion that literature should be used to gain insight, knowledge and pleasure. In addition, the 

second quote from the curriculum that fiction can create "stimulation from cultural experiences" (8) 

can support Lundalh's argument about fiction being a source for intercultural learning. 

2.3 Teaching Harry Potter in the classroom 

This section will discuss the benefits of working with Harry Potter in the classroom based on 

previous research.  

Using the Harry Potter books when teaching can have several advantages. First, students and 

teachers can learn from reading and discussing teaching and learning together in the classroom, 

around these popular texts, which foreground the school environment. Valerie Frankel writes 

in Teaching With Harry Potter- Essays on Classroom Wizardry from Elementary School to 

College that one advantage of using Harry Potter is that most of the students are at least familiar 

with Harry Potter, even if it is through either the books or the movies (1). Second, Frankel writes 

that the fascinating thing about using Harry Potter books in the classroom is that it can teach more 

than just literature since so many topics are covered (1-2). In addition, according to Frankel (2), 

books offer moral and social values for students. This claim is in line with what is stated in the 

curriculum: the school's democratic mission aims to promote students' civic competence by 

ensuring that students share fundamental democratic values. Another benefit of using the Harry 

Potter books in teaching is that students can relate to events in the books. For example, most 

students can probably relate to having a teacher they dislike and whom they have an unsatisfactory 

relationship with, just as Harry's relationship with Snape.  

Besides this, there are several examples of how Harry Potter has played a significant role in 

students' opinions on reading. For example, Blake (32) gives an example where a teacher reads 

Harry Potter aloud to his year six students, and they ask the teacher to continue reading even though 

the lesson has ended and they are going home. In addition to this, in 2016, Steve Dempster, Alice 

Oliver, Jane Sunderland and Joanne Thistlethwaite conducted a focus-group study to see if Harry 

Potter has helped improve students’ literacy skills and whether students think the books have 

changed their attitudes to reading. The result of the study was that most of the students from the 

study consider the Harry Potter books as a significant contributor to their self-identification as 

readers and their broader literacy development (Dempster et al. 278). The Harry Potter books also 

showed that students were more motivated when reading at a general level (278). Furthermore, the 

books also made students want to read more challenging literature (278). The fact that the Harry 
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Potter series are crossover literature can have an impact on the fact that they seem to function as a 

way of weighing reading engagement since the Harry Potter books transported readers into adult 

fiction (278). Based on this, it can be concluded that there is an advantage to working with books 

from the Harry Potter series to encourage students to read and one reason for that is that it is 

crossover literature. 

3. Theoretical framework  

3.1 Teaching styles 

As this essay focuses on pedagogy in fiction, which includes different teaching styles, the article  

”Toward an Integrative and Fine-Grained Insight in Motivating and Demotivating Teaching Styles: 

The Merits of a Circumplex Approach" will be used as a theoretical framework. In this article, 

Aelterman et al. present different teaching styles (2) that will be used to analyse selected teachers at 

Hogwarts. The reason this article is used is that it is shown that teachers at Hogwarts can be 

categorized under teaching styles that are used in the real world, even if the teachers at Hogwarts 

are fictitious. The teaching styles they identify are autonomy support, structure, control, and chaos 

(Aelterman et al. 2). To each teaching style, there are two subareas. This essay uses this framework 

to identify and analyse the teaching styles represented in Rowling's texts, relating these teaching 

styles to pedagogical principles and insights of other educational philosophers.   

The teaching style ”autonomy support” is defined in the following way "The teacher's 

instructional goal and interpersonal tone is of understanding. The teacher seeks to maximally 

identify and nurture students interests, preferences and feelings, so that students can volitionally 

engage themselves in classroom learning activities" (Aelterman et al. 2). The sub-areas included in 

this teaching style are participative and attuning (Aelterman et al. 2). Since these two sub-areas fall 

under the same category, they have several similarities. Both a participative teacher and an attuning 

teacher are engaged in students' interests and try to identify them and care about them (2). In 

addition, both a participatory teacher and an attuning teacher let their students follow their own 

pace.  

However, there is a difference between these two approaches to teaching. A participative 

teacher wants to have a dialogue with students and invites them to provide input and suggestions, 

thus seeking interaction between teacher and student differently than an attuning teacher (2). In 

comparison to this, an attuning teacher attempts to engage students by creating lessons that the 

teacher believes the students will find interesting and enjoyable. Furthermore, instead of offering 
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choices in how students deal with learning activities, an attuning teacher provides explanatory 

information when needed (2). 

The ”structure” teaching style is defined as follows, !The teacher"s instructional goal and 

interpersonal tone of guidance. Starting from the capabilities and abilities of students, the teacher 

provides strategies, help and assistance, so that students feel competent to master classroom 

learning activities”  (Aelterman et al. 2). The two sub-areas to this teaching style are a guiding 

teacher and a clarifying teacher (2). The similarities between a guiding teacher and a clarifying 

teacher are that these teaching styles are very present and accessible to students during the lessons. 

A guiding teacher and a clarifying teacher also offer much structure in their teaching, even if the 

ways are slightly different. For example, even if a guiding teacher goes through the necessary steps 

to complete a task, a guiding teacher takes a step back but is always ready to provide appropriate 

help and assistance as and when needed (2). However, a clarifying teacher has more traditional 

teaching, communicates expectations to students’ clearly and transparently, and offers an overview 

of what students can expect from the lesson (2). At the same time, the teacher keeps track of 

students' development during the lesson (2).                                                                                                     

The ”control” teaching style is defined in the following manner: !The teacher"s instructional 

goal and interpersonal tone [is[ of pressure. The teacher insists that students think, feel, and behave 

in a prescribed way and imposes his/her own agenda and requirements on students, irrespective of 

what students think” (Aelterman et al. 2). The two sub-areas to this teaching style are a demanding 

teacher and a domineering teacher (2). A common denominator for these two teaching styles is the 

concept of power. Both a demanding teacher and a domineering teacher use power to clarify what 

the students are supposed to do and do it properly (2). The difference is that a demanding teacher 

uses power in the form of powerful and commanding language to make clear what students have to 

do  (2).  On the other hand, a domineering teacher exerts their power as a teacher (2), for example, 

there can be a punishment for the students in the form of detention. 

The ”chaos” teaching style is defined as the following !The teacher"s instructional goal and 

interpersonal tone of laissez faire. The teacher leaves students on their own, making it confusing for 

students to figure out what they should do, how they should behave, and how they can develop their 

skills” (Aelterman et al. 2) The two sub-areas to this teaching style are an abandoning teacher and 

an awaiting teacher. The similarities between these two styles are that both can be described as 

styles where the teacher has given up on the student and, in principle, removed themselves from the 
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teaching (2). Both styles leave the responsibility for teaching to the students themselves, instead of 

having a teacher in charge (2). 

Aelterman et al. (3) present a model to illustrate how the teaching styles and their sub-area are 

related to each other and the core of each teaching style. According to Aelterman et al. (3), both 

teachers who have a controlled teaching style and a structured teaching style are highly directive 

toward their students. The model's sub-areas closest to high directiveness are demanding and 

clarifying. Even if these two sub-areas are not under the same teaching style, they have certain 

similarities since they are both precise with what they expect from students Aelterman et al. (3). 

Teachers who have the “chaos” and “autonomy support” teaching styles are passive in their 

teaching and give students weak support and encouragement (3). This means that students who need 

high support risk underperforming if they get such teachers. In the model (Aelterman et al. 3) an 

awaiting teacher and a participatory teacher are placed next to each other, even though they differ in 

several ways. For example, an awaiting teacher takes a step back and allows things to develop 

independently of the teacher's influence, while a participatory teacher communicates with his 

students based on dialogue. However, a similarity between these is that these teachers take a step 

back and allow students to control their learning by themselves. Aelterman et al. provide essential 

insights into teaching styles. In identifying and examining these styles as represented in Rowling's 

fiction, this essay also relates styles and methods used in the fictional world of Hogwarts to central 

aspects of teaching philosophies. 

A disadvantage of using this model and categorization may be that a teacher can be placed 

under several categories and not just one since a teacher can be more complex. For example, when 

these teaching styles are applied to the fictional teachers, Dumbledore is placed under the category 

"a participative teacher". This is because Dumbledore shows many traits and teaches in such a way 

that he can be placed under this category. At the same time, Dumbledore shows traits that could  

categorize him as "a guiding teacher". To place him under only one category will therefore be 

limiting. However, although it might be limiting , there is an advantage to using this model. This 

model can help to create a structure and make an analysis of teaching styles clear and easier to 

follow. 

3.2 Teaching philosophies 

In addition to these teaching styles, can different teaching philosophies can be used to 

analyse the fictional teachers' methods they use during their lessons. Even if they are fictional 

lessons, the teachers teach in a way that their lessons can be analysed based on real teaching 
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philosophies. The teaching philosophies used in this essay are mainly John Dewey's concept of 

learning by doing, coming from progressive education. It is relevant to use Dewey's ideas because 

almost every teacher at Hogwarts uses practical moments during their lessons. This seems to 

increase motivation among the students. The only teacher who does not use practical moments 

during the lesson is Professor Umbridge, which the students are critical about. In addition to this, 

Lev Vygotsky's sociocultural theory, which, includes the concept of zone of proximal development 

is used. Further on, the behavioural theory developed by John Watson and Frederic Skinner will be 

used.  

"Learning by doing" is a well-known phrase connected to John Dewey, an American 

philosopher, psychologist, and educator. However, Dewey did not create this phrase, but his works 

often use it by way of summary. Dewey is a source of inspiration for numerous people in education, 

and several educational philosophies have emerged from John Dewey's ideas, which are presented 

in his book Democracy and Education. Dewey wrote that the purpose of this book is to show the 

ideas embodied in a democratic society and apply them to the tasks and problems of education (33). 

Dewey believes that a good education is of high value and that it should provide the best possible 

conditions for young people to grow naturally in the learning process. 

Dewey writes that "The learning in school should be continuous with that out of school. There 

should be a free interplay between the two” (343) . What is shown by this quote is that Dewey has a 

practical approach to learning, and the focus should be that teachers should let students do practical 

exercises on their lessons to learn.  

In addition to this, Dewey writes about the importance of habits. Dewey states the following: 

"Habit means that an individual undergoes a modification through an experience, which 

modification forms a predisposition to easier and more effective action in a like direction in the 

future. Thus it also has the function of making one experience available in subsequent experiences." 

(Dewey 325) Habits thus make learning more accessible, so for a student to perform more 

efficiently in a subject, for example, Defence Against Dark Arts, it is essential that students practice 

a lot to make the exercises a habit. 

Dewey (202) argues that the idea that a book or a teacher should offer ready-made solutions is 

problematic. Instead, students should be provided with materials that they must use and adapt to 

answer a question (Dewey 203). This clarifies  why Dewey's work is associated with the phrase 

"learning by doing", as this constantly recurs in Dewey’s ideas. Therefore, it is relevant to use 

Dewey's work when analysing the teachers at Hogwarts since the students at Hogwarts often learn 

by doing.  
	 	 12



In addition to Dewey, Vygotsky's work will also be used as a theoretical framework, and to be 

more precise, the zone of proximal development (ZPD) that is part of Vygotsky's sociocultural and 

contextual perspective on learning. Vygotsky explains the fundamentals of ZPD as the following: 

"It is the distance between the actual development level as determined by independent problem 

solving and the level of potential development as determined through problem-solving under adult 

guidance or in collaboration with more capable peers" (Vygotsky 86). 

When it comes to behavioural theory, John Watson was the first to use the term behaviourism 

(Jarvis et al. 26). Pavlov’s ideas influenced Watson, but he further developed Pavlov’s ideas and 

extended his work to human learning (Jarvis et al. 26). After Watson came Frederic Skinner, who 

partly continued on Watson’s research regarding the behavioural theory but developed it further. For 

example, Skinner conducted experiments with animals and food and found that rats could learn to 

push down a lever to get food (Jarvis et al. 26). Skinner formed two laws based on this discovery, 

extinction and conditioning (26). The term conditioning explains that a behaviour can be 

intensified, which means that the probability of repeated behaviour increases. Extinction is the 

opposite of the conditioning behaviour, i.e., the probability of the repeated behaviour decreases 

(27). Thus, Skinner developed the concept operant conditioning/instrumental learning in 

behaviourist learning psychology (Jarvis et al. 27). A concept included in behaviourist learning 

psychology is reinforcers. Jarvis et al. (28) explain how reinforcers can be divided into positive and 

negative. One teacher at Hogwarts who uses this in his teaching is Professor Lupin, who actively 

gives students positive reinforcement, and therefore it is important to include this in the theoretical 

framework. What is interesting about these theories is that, as previously mentioned, these are real 

theories, but it is still possible to apply these to a fiction analysis. 

4. Analysis of the fictional portrayal of teaching and learning in Hogwarts 

In the following section, pedagogical aspects of Hogwarts will be analysed and discussed. Even 

though Hogwarts is a fictional school for fictional students who are wizards and study magic, this 

essay argues that these literary representations offer insights into teaching styles and can present 

teachers with opportunities to reflect on diverse teaching philosophies. As the narrator puts it: 

"There was a lot more to magic, as Harry quickly found out, than waving your wand and saying a 

few funny words." (Sorcerer's stone 96). One can see that even if the lessons are about different 

sorts of magic, it is possible to locate teaching methods that can be applied to real schools. 
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4.1 Pedagogy at Hogwarts 

Even though the Harry Potter books are fictional works, they are influenced by and represent the 

cultural and social context in which they were written. Since J.K. Rowling was born and raised in 

the United Kingdom and attended the University of Exeter, an English university, Hogwarts has 

been influenced by the British school system, and there are several similarities between Hogwarts 

and the British school system. One of these similarities is that Hogwarts is a boarding school which 

means that the students live at the school during the school year in different student houses that they 

are placed in by the sorting hat. However, students can go home during the holidays but can also 

stay at school if they wish (Sorcerer's stone 195).  

Boarding schools are institutions where students stay for the entire school year and provide 

lodging. In the U.K., boarding schools are usually private, elite educational institutions (Eremeev).  

In addition to the education, the students at boarding schools are provided with meals and 

extracurricular activities. During the holidays, schoolchildren go home. It is mentioned that 

Hogwarts is the finest school there is. Since many real boarding schools recruited students from the 

middle and upper classes from well-educated families (Kahane 212), a connection can be drawn 

between Hogwarts and the elitist view of British boarding schools. However, one big difference 

between Hogwarts and British boarding schools is that students at Hogwarts study for free, which 

British students do not if they attend boarding schools (Eremeev). 

Another similarity between the British school system and Hogwarts is the exam system. 

Students at Hogwarts sit an exam at the end of every school year, regardless of their attendance 

grade. However, they have two more essential exams than the others, and these are the exams the 

students write during the fifth and seventh semesters. These are the O.W.L. test (Ordinary 

Wizarding Level) and the N.E.W.T.s (Nastily Exhausting Wizarding Tests). The O.W.L. exam is of 

exceptionally high importance since the students' grades in this test determine which classes one is 

allowed to take during the last two years at Hogwarts (Order of Phoenix 206). The classes take their 

last two years to determine which profession one can apply for after graduating from Hogwarts 

(Order of Phoenix 206). The students take theoretical and practical exams (Order of Phoenix 630). 

The British school system has a similar concept when it comes to exams. British schools have 

G.C.S.E. (General Certificate of Secondary Education) exams that students take when they are 

15-16 years old. One could say that the G.C.S.E. tests are the muggle, which is non-magical people 

equivalent of the O.W.L. exam. The British School Equivalent to the N.E.W.T. exam is the A 

(Advanced) level examination (New as and A Levels: Requirements and Guidance.) 
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This types of exams can have advantages and disadvantages from a learning perspective. 

Dweck (98) writes that when it comes to exams, it can strongly affect students' self-esteem if the 

focus on passing the exam becomes too strong. Students might believe that they are successful or 

unsuccessful based on how they performed. According to Bizzell and Singleton (177), however, it is 

of great importance to have students complete "essay" exams, which could represent the theoretical 

tests that students at Hogwarts do. The reason for this is that since essay exams let students "reach 

out and explore the implications of what they are studying, an effort that they do not have to make 

on objective questions and that they might dodge in a take-home paper assignment over which they 

have more control" (Bizzell and Singleton 178). 

4.2 Teaching Styles in the Harry Potter Series 

As mentioned in the theoretical framework, Aelterman et al. (2) present different teaching styles 

and sub-areas to these styles. Selected teachers who work at Hogwarts will be analysed based on 

these styles and sub-areas and the teaching philosophies presented in the theoretical framework. As 

there are many teachers at Hogwarts, I will focus on those who, in my view, play the most 

significant role in Harry's learning. 

A participative teacher: Professor Dumbledore  

Professor Albus Dumbledore is the headmaster at Hogwarts. In The Sorcerer's Stone, he is 

described as follows: "Considered by many the greatest wizard of modern times, Dumbledore is 

particularly famous for his defeat of the dark wizard Grindelwald in 1945, for the discovery of the 

twelve uses of dragon's blood, and his work on alchemy with his partner, Nicolas Flamel. Professor 

Dumbledore enjoys chamber music and tenpin bowling." (Sorcerer's Stone 74). Although 

Dumbledore no longer teaches at the school, his role regarding education should not be neglected. 

In the sixth book, The Half-blood Prince, Dumbledore offers Harry private lessons. The aim of this 

is, according to Dumbledore, to teach Harry "a little of this, and a little of that" (Half-blood Prince 

79). During the lessons, Professor Dumbledore and Harry look through a so-called pensieve, a 

device used to look back at people's memories. The aim of this is to gather information about an 

evil wizard, Voldemort, in order to be able to defeat him.  

Throughout these private lessons, it is shown what type of teaching style and method 

Dumbledore uses. The teaching style Dumbledore uses is an autonomy support style, and it is 

possible to place Dumbledore in the subarea participative teacher. There are several reasons why 

Dumbledore has an autonomy support style and is a participative teacher. As introduced in the 
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theoretical framework, a participative teacher dialogues with the students and invites them to 

provide input and suggestions (Aelterman et al. 2). Dumbledore does this during his lessons with 

Harry (Half-blood Prince 201). First, Dumbledore lets Harry participate in the various memories 

Dumbledore has gathered, and then Harry himself gets to form an opinion about what he sees to 

interpret it and discuss it with Dumbledore (Half-blood Prince 203). Dumbledore has a dialogue 

with Harry, where he regularly asks him what he thinks about everything they see and invites Harry 

to provide suggestions and input, rather than telling Harry precisely why he has to watch these 

memories (Half-blood Prince 201). During these lessons, Dumbledore informs Harry about 

something called a horcrux. A horcrux is an item of dark magic used by a wizard to hide their soul 

in it. The purpose of this is to avoid death since a person can not be killed as long as their soul is 

safely hidden in a horcrux. Voldemort has hidden his soul in seven different horcruxes, which 

means that Harry must find them all and destroy these to defeat Voldemort.  Something that 

becomes clear based on this is that Dumbledore uses progressive learning, employing the learning 

by doing concept since Dumbledore lets Harry experience the memories himself instead of having 

Dumbledore tell him about them. What Dumbledore does by this is teach Harry things that Harry 

benefits from out in the real world, which creates an interplay between school and the real world, 

something learning should provide (Dewey 343). 

Another way to see this is to understand that Dumbledore is trying to help Harry get into the 

Zone of Proximal Development. The concept is developed by Lev Vygotsky and is described as the 

following: "what we call the zone of Proximal Development is the distance between the actual 

developmental level determined by individual problem solving and the level of development as 

determined through problem-solving under guidance or in collaboration with more capable 

peers" (Vygotsky, 86). Dumbledore gives Harry a clear purpose with the lesson: defeat Voldemort 

by destroying the horcruxes (Half-blood Prince 475). However, he does not teach Harry how to do 

so; he lets Harry find this out himself. This additional factor clarifies that Dumbledore has an 

autonomy support style. As previously shown in the theoretical framework, this teaching style has 

low directives from the teacher's side (Aelterman et al. 2).  

The advantage of doing what Dumbledore does is that he encourages Harry and his friends to 

solve the problem. This will also likely lead to a greater sense of accomplishment when the task is 

solved since they have performed so much by themselves. However, the risk with this learning is 

that Harry could fail since Dumbledore does not give him all the information he needs. According 

to the model presented by Aelterman (et al. 3), students who need teacher support benefit most from 

having a teacher who belongs to the sub-category guiding or attuning. Since Dumbledore is the 
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headmaster and not a teacher, he teaches Harry until Harry's sixth year at Hogwarts. This could 

mean that Dumbledore has difficulty judging how Harry performs as a student in a learning 

situation. This means that Dumbledore possibly takes a risk when using this style since he does not 

know if Harry can perform the task with little guidance. 

A clarifying teacher: Professor McGonagall  

Professor Minerva McGonagall is one of the first teachers to be introduced in the books, and she is 

the one that meets up with Harry and his cohort when they first arrive at the school (Sorcerer"s 

Stone 113). Professor McGonagall is the mentor of Gryffindor House, and she teaches the subject 

Transfiguration. However, even though the Gryffindor students are her mentees, she does not favour 

them in any way during her class (Sorcerer's Stone 135). Harry perceives her as strict, and during 

the first class, Harry thinks that he "had been quite right to think she wasn't a teacher to 

cross" (Sorcerer's Stone 133). Based on those different sub-areas regarding teaching style presented 

by Aelterman (et al. 2), Professor McGonagall has a structured teaching style and can be placed 

under the category ”clarifying”. A clarifying teacher is described as follows, !A clarifying teacher 

communicates expectations to students in a clear and transparent way. The teacher offers an 

overview of what students can expect from the lesson and monitors students' progress in meeting 

the communicated expectations” (Aelterman et al. 2).  

There are several reasons why Professor Mcgonagall can be defined as a clarifying teacher 

and has a structured teaching style. This shows both in Mcgonagall's teaching and how she treats 

students outside of a classroom setting. Professor McGonagall teaches the subject transfiguration, 

and during the students' first lesson, she begins the lesson by telling the students, "Transfiguration is 

some of the most complex and dangerous magic you will learn at Hogwarts." (Sorcerer's Stone 

134). As she begins by informing the students that this subject will be complex, she is clear in 

communicating at the beginning of the teaching. In addition to this, one of the first things 

McGonagall tells the students when they arrive at Hogwarts is that she hopes they will be a credit to 

their houses (Sorcerer!s Stone 113). Based on this, it is shown that she has expectations of the 

students from the moment they arrive at the school, and she communicates them clearly to the 

students. McGonagall also begins her lesson by saying the following: "Anyone messing in my class 

will leave and not come back. You have been warned." (Sorcerer's Stone 134). She thus warns her 

students that they will not be allowed to attend her lessons if they do not behave well, which means 

she is clear about how she expects them to behave.   
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The layout of her lessons is: first, McGonagall shows the students what they are expected to 

learn during the lesson by doing it herself, and then she gives the students instructions on how to do 

something while the students take notes. After this, the students get to do a practice exercise, where 

the students themselves get to practice transforming objects from one thing to another. This means 

that practical moments are essential in McGonagall’s teaching, which means that much of 

McGonagall's teaching is based on the learning by doing concept. 

A domineering teacher: Professor Snape 

Professor Severus Snape is one of the first teachers to be introduced, and he is Harry's least 

favourite teacher. Snape appears in the Sorcerer's Stone for the first time and teaches potions 

classes. Besides this, he is the mentor of the Slytherin house and favours the Slytherin students 

(Sorcerer's Stone 135). Snape is described as an unsympathetic person from Harry's point of view. 

According to Harry, Snape's eyes are cold and empty and make one think of dark tunnels 

(Sorcerer's stone 136).  

Based on the different sub-areas among the teaching styles presented by Aelterman (et al. 2), 

Professor Snape has a controlling teaching style and can be placed under a domineering teacher's 

sub-area. A teacher with a controlling teaching style demands that students behave in a prescribed 

way and imposes the teacher's agenda and requirements on students, irrespective of what students 

think and feel (Aelterman et al. 2). That Snape has this teaching style is apparent during Harry's first 

class of potions. Snape begins the lesson by asking Harry potion questions that Harry cannot answer 

(Sorcerer's Stone 137-138). Interestingly, Harry's classmate Hermione raises her hand and wants to 

answer all the questions but does not get the chance to answer (Sorcerer's Stone 136). In Dylan 

William ́s book Leadership for Teacher Learning, William (200) argues that teachers should use 

volunteers instead of teachers' selectees when they ask a question. So if Hermione raises her hand, 

Snape should let her answer the question. However, it is not beneficial to consistently use 

volunteers if they are the same every time. Hermione is the student who answers most questions 

during class, which leads to other students not even trying since they know Hermione will answer 

(Half-Blood Prince 191). Based on this, it can be concluded that Snape is not interested in 

answering his questions, but Snape demands that Harry should behave in a prescribed way 

irrespective of what Harry thinks and feels. 

This behaviour also implies that Snape can be placed in the sub-arena by a dominant teacher. 

A dominant teacher is described by Aelterman (et al. 2) as a teacher who uses his power over the 

students to make them follow the teacher's wishes. The teacher oppresses the students by evoking 
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feelings of guilt and shame. A personal attack on students characterises a dominant attitude. Snape 

evokes feelings of guilt and shame at his students on several occasions. It is evident in this quote, 

"As they climbed the steps out of the dungeon an hour later, Harry ́s mind was racing and his spirits 

were low. He ́d lost two points for Gryffindor in his very first week- why did Snape hate him so 

much?" (Sorcerer's Stone 139). Snape thus makes Harry feel both guilt and shame during the first 

lesson by deducting points on behalf of Gryffindor from Harry. 

One of the most important things a teacher can do is arouse commitment and motivate 

students (Aelterman et al. 1), which there is a risk that Snape will not do. Instead, Snape might 

reduce some students' motivation which means they will have a more challenging time to develop 

further in his class. For instance, Harry thinks that Snape hates him and is mean to him during the 

Potions class (Sorcerer's Stone 137). This, in turn, leads to Harry performing poorly in this class 

(Order of Phoenix 276). In addition to this, some students are afraid of Snape. For example, Neville 

Longbottom, one of the students at Hogwarts, is incredibly scared of Snape, and Snape becomes his 

biggest fear (Prisoner of Azkaban 102). A student's fear of a teacher affects the motivation 

negatively to a great extent, and Neville performs exceptionally poorly in Snape's classes.  

In addition to Snape having this teaching style and the fact that he can be categorised as a 

domineering teacher, one could argue that his lessons are based on the progressive education 

created by John Dewey. Snape's lessons consist of practical elements, where the students 

themselves get to practice preparing various potions. Furthermore, the magic potions they are 

allowed to practice can be used in real life (Sorcerer's Stone 137), which creates an interaction 

between school and the real world, which Dewey (343) advocates. 

A guiding teacher: Professor Lupin 

In the third book, the Prisoner from Azkaban, Professor Remus Lupin becomes the new teacher at 

the school. Professor Lupin teaches the subject of Defence Against the Dark Arts. Defence Against 

the Dark Arts is a topic where the students use magic to defend themselves against dark magic. 

Lupin quickly became popular among the students. Hermione, for instance, says that he seems to be 

a very good teacher (Prisoner from Azkaban 106). The teacher style Lupin uses is a structured style, 

and it is possible to place Lupin under the sub arena as a guiding teacher, based on how Lupin 

teaches during his classes. 

Harry's first lesson with Lupin begins with Lupin asking them to put away their books, 

informing them that the students will have a practical lesson. This arouses both curiosity and 

scepticism among the students, as they have rarely had a practical lesson in this subject before 
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(Prisoner of Azkaban 99). However, the lesson becomes incredibly successful, and Defence Against 

the Dark Arts quickly becomes most students' favourite class (Prisoner of Azkaban 107). The 

concept of practical teaching can have several different benefits. In a study conducted by Robert 

Tolis (545), it emerged that all the twenty-nine students who participated in the study considered 

practical work to be important in the lessons since it could arouse interest in a topic. In addition to 

this study, it has been claimed (Abrahams 3) that practical lessons can help increase students' 

motivation. In this case, the claim that practical lessons increase motivation is valid since most 

students' new favourite classes become Defence Against the Dark Arts.  

The following lessons in Defence Against the Dark Arts consist of all practical exercises and 

are just as enjoyable and appreciated as the first (Prisoner from Azkaban 107). Students find these 

lessons interesting, meaningful, and entertaining (Prisoner from Azkaban 106) can positively impact 

the learning process. Gunnar Sundgren (2005) explains that students' learning is stimulated by 

teaching elements that they experience as exciting and meaningful. Furthermore, Sundgren (93) 

refers to Dewey, who claims that students can learn about a topic when they find something 

interesting. An additional advantage is that since students get to practice identifying and fighting 

real monsters and practising spells that they can use outside of a school environment, it is possible 

that the students feel like the teaching is meaningful. In Democracy and Education, Dewey writes 

that "The learning in school should be continuous with that out of school. There should be a free 

interplay between the two" (Dewey 343). Based on this quote, one can see that Lupin manages to 

teach in a way that Dewey advocated. Lupin also teaches his students things they can apply in real 

life outside of school. For example, it may not be very likely that students will encounter the 

monsters they practice defending themselves against in a school environment, but they can do so 

outside. 

Lupin also included a concept called scaffolding in his lessons. Scaffolding is a term that can 

be used as a metaphor for a cognitive support that a teacher can use to help a student, and that 

explains how the teacher guides and supports the students throughout the learning process to 

perform a related task by themselves (Van del Pol et al.193). Using this, it also becomes clear that 

Lupin’s teaching style is structured and that Lupin is a guiding teacher. For example, during their 

first lesson, Lupin begins with a brief introduction about the monster on which they are to practice 

spells. Then, he asks short questions based on what he has said and praises the students when they 

answer correctly. Next, he introduces the spell form students should use and then repeats it to 

ensure everyone says the right thing. After this, the students can translate their knowledge into 

practice and use the spell on the monster (Prisoner from Azkaban 102-103). Lupin does what is 
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characteristic of a guiding teacher and goes through the necessary steps to complete a task 

(Aelterman et al. 2). 

Moreover, Lupin guides the students to complete a task independently, which they do when 

they have to throw a spell at the monster to make it disappear (Prisoner from Azkaban 103-105). 

While the students do this, Lupin stands next to the students and has the situation under control if 

the students should need help (Prisoner from Azkaban 105). This part also shows that Lupine 

includes scaffolding in his teaching, as scaffolding means that "the teacher's support must be 

adapted to the current level of the student's performance and should either be at the same or slightly 

higher level" (Van del Pol et al.193) 

Moreover, this also defines a teacher with a “structure” teaching style (Aelterman et al. 2). A 

benefit of using the “structure” teaching style and being a guiding teacher is that it may more 

directly nurture students’ competence as the offer of tailored help and adjustment of task difficulty 

enables students to develop a sense of effectiveness. Moreover, several studies have demonstrated 

that teacher structure has numerous advantages, including more significant competence and 

perceived control among the students (Aelterman et al. 4). 

There is a substantial distinction between Lupin and Snape as teachers. Snape bullies students 

by making comments about them which makes students feel ashamed. For instance, Snape tells 

Lupin in front of the whole class !Possibly no one"s warned you, Lupin, but this class contains 

Neville Longbottom. I would advise you not to entrust him with anything difficult. Not unless Miss 

Granger is hissing instructions in his ear” (Prisoner from Azkaban 100). In contrast, Lupin uses a 

method to encourage his students that come from the behaviourist learning theory. The method is 

operant conditioning/instrumental learning, which means that what Lupin does is always give 

positive feedback to students who do well in class. (Prisoner from Azkaban 100-105). Lupin thus 

uses positive reinforcers in the form of praise, which could lead to students wanting to do well in 

the Lupins lesson, as they have learned that they get a reward if they perform well. 

A demanding teacher: Professor Umbridge  

Professor Dolores Umbridge becomes the new teacher of Defence Against the Dark Arts in the fifth 

book, the Order of Phoenix. Umbridge differs from the previous teacher in Defence Against the 

Dark presented in this essay, Professor Lupin and uses a different teaching style. Umbridge has a 

controlling teaching style, as Professor Snape and can be categorized under the second sub-arena of 

the controlled style, a demanding teacher. 
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Umbridge is employed at Hogwarts at the request of the Ministry of Magic. When she is 

introduced as the new teacher, she gives a short speech where she says the following: !The Ministry 

of Magic has always considered the education of young witches and wizards to be of vital 

importance . ...The treasure trove of magical knowledge amassed by our ancestors must be guarded, 

replenished and polished by those who have been called to the noble profession of teaching...There 

again, progress for progress"s sake must be discouraged, for our tried and tested traditions often 

require no tinkering. A balance, then, between old and new, between permanence and change, 

between tradition and innovation.” (Order of Phoenix 192). Based on this speech, it is shown that 

Umbridge's view of teaching and education is very traditional and without any new thinking. 

Umbridge says that "...polished by those who have been called to the noble profession of 

teaching" (Order of Phoenix 192) and an interpretation based on this part from the speech is that 

students have very little, if any, to say about their education, it is the teachers who must decide and 

have power over the teaching. Umbridge's view of education contrasts with Dewey's ideas. Dewey 

argues that teachers must take into account the social group and groups' characteristics in order for 

the education to vary and that it should vary depending on the group (121). Thus, traditional 

teaching must be varied and adapted.


In addition to this, it is possible to interpret Umbridge's speech that she is a demanding 

teacher. A demanding teacher requires discipline from students by using commanding and powerful 

language to clarify what students have to do (Aelterman et al. 2), which Umbridge does in the 

speech. Even if she is talking about magic teaching and the expectation on a more general level, she 

clarifies exactly what she expects when it comes to education, and she is using powerful language 

when doing so. Umbridge's teaching style remains evident during the Defence Against the Dark 

Arts lessons. A demanding teacher requires discipline from the students and achieves this by using 

powerful and commanding language to clarify what students have to do (Aelterman et al. 2). For 

example, Umbridge begins the lesson by telling the students to greet her as she wants. When the 

students do not say what Umbridge wants, she tells them what to say (Order of Phoenix 215). In 

addition, a demanding teacher believes that the teacher does not tolerate any participation or 

contradiction and threatens with sanctions if students do not comply (Aelterman et al. 2), which 

Umbridge does (Order of Phoenix 217-218). 

Umbridge differs from the other teachers analysed in this essay as she is the only one who 

does not allow students to have practical exercises to learn. Instead, Umbridege uses only 

theoretical exercises and lets the students read course literature during the class (Order of Phoenix 
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217-218). The students are not allowed to work practically at all, which in concrete terms means 

that they are not allowed to practice using counter-spells, but only read about them. Abrahams and 

Miller (2) write that it is essential to use theory in learning as well as practical lessons. The reason 

for this is that it is essential to discuss the scientific explanations behind phenomena. Abrahams and 

Miller (10) argue that the theoretical work makes practical exercises comprehensible for the 

students. Thus, there may be benefits to using theoretical lessons, just as there are benefits to 

practical ones.  

However, teaching the way Umbridge does go completely against Dewey's ideas. There is no 

practical teaching, and the students do not seem to understand the point of her lessons, as they are 

not allowed to practice spells to defend themselves against dangerous objects but only to read 

course literature (Order of Phoenix 218). Furthermore, the students are not active during the lesson. 

Instead, the teacher says how to learn and what kind of knowledge they should get, which has no 

purpose according to the students (Order of Phoenix 218). Dewey (39) believes that real education 

can only be achieved by stimulating the students' talent by the demands placed on the social 

situation in which he or she finds himself or herself, which would mean that Umbridge's teaching 

methods would not stimulate the students’ learning. 

4.3 The different teaching styles and methods at Hogwarts in relation to students' learning 

process 

To summarize the analysis of the pedagogy at Hogwarts, it is apparent that in creating the fictional 

educational world of Hogwarts, Rowling draws on various teaching types and leadership styles in 

her characterization of individual teachers. This helps to build a bridge between fiction and reality 

since the pedagogy at Hogwarts is built with the help of inspiration from the real world. For 

instance, one could say that both Professor Lupin's practical lessons and Dumbledore's private 

lessons with Harry are inspired by John Dewey's learning by doing concept. What is shown in this 

analysis is that even if the teachers are fictional characters, their teaching styles and methods can be 

applied to a reality outside the books even though it is fiction. An additional factor in the Harry 

Potter series that could be taken into account in real life is that students are different, and therefore 

learn differently.  One thing that becomes clear in the Harry Potter books is that it is probably not 

possible to find a teaching method and style that is perfect. This is because the learning process is 

affected differently depending on the students. Therefore, it is impossible to point to a method and 

state it is the best. What suits a particular student does not necessarily suit everyone. Lightbown and 
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Spada (75) explain that there are individual differences in whether a learner can succeed or fail in 

language learning. Although Lightbown and Spada focus on learning when it comes to language, it 

is still about the concept of learning, and therefore their idea should be able to be applied to all 

learning.  

In the Harry Potter books, there are examples of how students learn differently. For example, 

during the G.E.T exam in History of Magic, it is shown that Harry is not performing satisfactorily, 

"He was finding it very difficult to remember names and kept confusing dates" (Order of 

Phoenix 669). One explanation for why Harry seems to have difficulties learning in this subject 

could be since the teacher teaches in a way that is not fitted to how Harry learn. Professor Binns, the 

teacher in History of Magic, is the only teacher who teaches in the same way as he did when he 

started working as a teacher. Binns' lessons are described as the most boring classes they have, and 

he does not change his way of teaching despite this (Sorcerer's Stone 133). Hermione appears to be 

the only student who can focus on his lessons (Order of Phoenix 316). Hermione also seems to have 

an excellent memory and ability to concentrate (Order of Phoenix 201-202) and succeeds in getting 

the highest grades in everything during the G.E.T exam except in defence against the dark arts 

(Half-Blood Prince 110). One reason for this may be that the defence against the dark arts exam is 

only practical, and her strength is theoretical exams (Prisoner of Azkaban 80). It can be argued that 

actual learning does not happen to the extent it could since there is a significant focus on grades and 

passing exams. Knowledge about a subject is not the same as remembering specific facts. 

Besides this, passages in the books show that students are learning from the lessons, although 

these examples can sometimes be surprising. For example, in the first book, the Sorcerer's Stone, 

Snape asks Harry where to find a bezoar (Sorcerer's Stone 137). Harry does not know the answer, 

and Snape teaches the students that "A bezoar is a stone taken from the stomach of a goat and it will 

save you from most poisons" (Sorcerer's Stone 138). In the sixth book, the Half-Blood Prince, two 

situations show that Harry has learned what Snape told him during his first year at Hogwarts. 

Firstly, during a class in potions, Harry reads about a bezoar in his coursebook and recognizes the 

word. "Hadn't he once, long ago, heard of bezoars? Hadn't Snape mentioned them in their first ever 

Potions lesson?" (Half-Blood Prince 353). Later, a situation arises where a bezoar is needed. Ron 

Weasley, Harry's best friend, gets poisoned, and Harry can use a bezoar to save Ron's life (Half-

Blood Prince 373). Interestingly, Harry has processed new knowledge Snape taught him during 

Harry's first school year, which he can use during his sixth year of school, even though Harry 

dislikes Snape. This possibly shows that, in Harry's case, it does not necessarily have to be a factor 

that affects learning if Harry likes a teacher or not. 
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What becomes clear here is that students learn differently and have different conditions for 

learning, just as Lightbown and Spada (75) address. As a result, it can be necessary for a teacher to 

adapt his or her teaching to the students who attend the class as much as possible. However, it may 

be that students do not always know how to best learn themselves, as in the case of Snape and 

Harry. Although Harry hates Snape, he learns from his lessons, and he also passes the G.E.T exam 

in potions (Half-Blood Prince 100). 

5. Conclusion  

This essay demonstrates the relevance of popular fiction and the Harry Potter books to the 

classroom situation. Students and teachers can learn from reading and discussing teaching and 

learning together in the classroom, around these popular texts. Furthermore, teachers and students 

can find inspiration for teaching within these books since the professors at Hogwarts analysed in 

this essay use these teaching styles and methods that can be applied in actual classrooms 

worldwide. This might be a work of fiction, but since they are influenced by and reflect the cultural 

and social context in which they were written, it is possible to gain some knowledge by reading the 

Harry Potter books. It might offer teachers new and broder perspectives on how different teaching 

styles in the classroom can affect students learning. The different teaching styles are shown very 

clearly in the Harry Potter books, which means that teachers can get an insight into which 

classroom environment and the atmosphere created when these fictional teachers use different 

teaching styles. Like the teachers at Hogwarts, teachers often use the same style, and therefore it 

could be helpful to get an insight into other teaching styles that you do not use yourself. 

This leads to one of the most significant purposes of reading and using fiction: literature can 

transport readers to other people's lives and make their experiences understandable. Thus, there are 

several ways to draw new knowledge from fiction, entirely new knowledge, in the form of reading 

something one was not familiar with. Nevertheless, also, one can read something one already knows 

of, but this time, understand and process what one already knows in a new form. The fact that the 

Harry Potter series is crossover literature can also be a contributing factor to this as this is a genre 

aimed at readers of different ages. This means that this type of literature can work for both teachers 

and students despite an age difference, which in turn, can help to build a bridge between teachers 

and students and give them a mutual context. 

In addition to that, it has been shown in previous research that the Harry Potter books, in 

particular, seem to have the ability to arouse students 'desire to read - almost as if there was 

something magical about them. This is, in fact, something that teachers can keep in mind when it 
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comes to improving students' reading skills. For both students and teachers, ”The Boy Who lived” 

can also function as The Boy Who can help teachers to provide new knowledge through fiction. 
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