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Abstract 

 

English is taught in Swedish schools as a foreign language. The students are at different 

levels, and most of them try to achieve a higher proficiency level. While the extent to which 

students are successful at learning a language depends on many different factors. Previous 

studies have shown that students who are open to taking risks in their production are at an 

advantage.  

The present study investigated 80 texts written by students in the seventh and the ninth grade. 

The main aim was to investigate to what extent errors and complexity levels can be explained 

in relation to risk taking. In more detail, the study examined differences between the grades in 

terms of degree of syntactic complexity and what kinds of aspect and tense errors were made. 

To be able to investigate the errors an approach called Error Analysis was used.  

The results showed that for both grades, substitution errors were the most common error and 

there was a significant difference between the grades (p<0.001); however, the other errors 

showed no significant differences. Regarding the complexity levels, there was a highly 

significant difference (significance level p<0.001) for the least complex sentences, but there 

were no significant differences between the grades for the highest and second highest levels 

of complexity.  

The results furthermore suggest that there is a correlation between risk taking and a higher 

likelihood of making errors, as a large proportion of the erroneous sentences written by 

students from the ninth grade were found in syntactically complex sentences. Most of the 

errors made by students in the seventh grade were found in less syntactically complex 

sentences however. 

 

Keywords: Error Analysis, Second Language Acquisition, Risk taking, Syntactic complexity, 

Tense and aspect   
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1. Introduction 

In Sweden, the English language is everywhere around us. English is increasingly becoming a 

natural part of everyday life, thus making English an important subject to study at school. 

Second Language Acquisition (SLA) is the study of how a second language (L2) is learned, 

and it is the acquisition of a language other than a person’s mother tongue (L1) (Ellis, 

1985:6). The study of SLA not only includes investigations of L2 acquisition, but also of what 

is not learned, due to various reasons, such as limited exposure to the target language (Gass 

and Selinker, 2008:1).  

To understand the process of learning an L2, different approaches can be used to study it, and 

one example is looking at the kinds of errors students make when exploring the new language. 

A tool that can be used to look at errors is Error Analysis (EA). This is a tool used to identify, 

describe and explain errors (Ellis and Barkhuizen, 2005:51). In the field of SLA, errors have 

received a fair deal of attention. Köhlmyr (2003) analysed all errors in texts produced by 16-

year olds in Sweden and categorised them to see what the most common errors Swedish 

students make when learning English. It was found that the use of verbs and especially tense 

and aspect proved problematic for students. Therefore, tense and aspect errors will be 

investigated in the present study, as previous research has indicated that these grammatical 

categories are especially error-prone among learners (Köhlmyr, 2003).  

The present study investigates texts from the corpus Uppsala Learner English Corpus (ULEC) 

(Johansson and Geisler, 2009) written by students in grades seven and nine. Their texts are 

analysed to investigate what tense and aspect errors students make in their writing; the study 

also investigates the level of complexity of the sentences where the errors are found. This 

kind of investigation between sentence complexity and errors will lead to a better 

understanding of risk taking in relation to errors. 

Risk Taking is when a learner makes a decision to do something they usually do not do, and 

the outcome can become positive or negative which means it is a possibility of failure (Beebe, 

1983:39). In Bem’s study 1971 (cited in Beebe, 1983) risk taking is expressed as follows:  

Taking a risk… may be viewed as a selection of one alternative course of action 

from among many in which the consequence of that choice could leave the 

individual in a worse position than if he had selected otherwise or not selected at 

all.  
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Since risk taking is often researched in relation to oral production and not in written contexts, 

this study will fill this gap in the literature by contributing to a more complete picture of risk 

taking in written texts. 

In the present study, risk taking is operationalized through levels of syntactic complexity: the 

higher the level of complexity, the higher the risk of producing an error. In order to establish 

the level of complexity, the sentences are analysed and categorized into different complexity 

levels. A higher complexity level can result in a more advanced language, but it can also 

result in more errors because more complex sentences can result in non-accuracy in the 

language (Ellis, 2009:475). Accuracy means “the ability to avoid error in the performance” 

(Ellis, 2009:475) and that can result in students avoiding challenging structures and not taking 

risks. In order to understand which complexity level the students’ sentences are at, an adapted 

version of the Development level scale (Covington et al. 2004, 2006) is used in the present 

study. The scale will be introduced in section (3.2.3).   

 

1.1 Aim and Research questions  

The aim of the present thesis is to investigate the development of accuracy in seventh vs. 

ninth graders’ writing. More specifically, the study focuses on tense and aspect errors. In 

order to further investigate possible causes of the errors identified, the opportunity for risk 

taking is explored with the help of syntactic complexity measures.  

Research questions 

- What differences and similarities can be found between the students in the seventh 

grade and the ninth grade with regard to the frequency and type of tense and aspect 

errors? 

 

-  What differences and similarities can be found between these age categories with 

regard to the syntactic complexity of the sentence where the errors occur? 

 

- To what extent is there a correlation between sentence complexity and error 

frequency, and what can that tell us with regard to the risk taking across the age 

categories? 
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2. Background  

This part includes the background for the study. In Section 2.1, the field of Second Language 

Acquisition is introduced and in 2.2 the differences between errors and mistakes are defined. 

Risk taking is analysed in 2.3. Error Analysis is described in section 2.4, followed by an 

overview of tense and aspect errors in section 2.5 and concluding with previous research in 

2.6.  

 

2.1 Second language acquisition 

SLA according to Gass and Selinker is (2008:1) […] “the study of the acquisition of a non-

primary language; that is, the acquisition of a language beyond the native language”. Being 

able to successfully acquire an L2 depends on different factors, such as language aptitude and 

the situation in which the person is in to learn (Gass and Selinker, 2008:1). Additionally, SLA 

also involves the study of why students do not achieve the same degree of proficiency in the 

L2 as they do in their L1 (Gass and Selinker, 2008:1). There are several approaches used in 

the field of L2 to study errors such as EA, development patterns and variability (Ellis, 

1997:15). The approach used to explore L2 acquisition in this thesis is EA which is a set of 

tools to identify, describe and to explain errors that learners of an L2 do (Ellis and 

Barkhuizen, 2005:51). 

 

2.2 Errors versus mistakes 

For any analysis of errors, all errors must first be defined as errors. Such incorrect use of a 

language is possible even for the people who have it as their L1 (Ellis, 1997:17). Therefore, it 

is important to define the differences between an error and a mistake. An error is a gap in a 

person’s knowledge of the language and that the person does not know the correct form of the 

word (Ellis, 1997:17). A mistake is when a person performs the wrong form of a word even 

though they have the knowledge, for instances, it is the right tense, but it is spelt incorrectly 

(Ellis, 1997:17). Köhlmyr (2003:17) suggest that it is difficult to distinguish error and 

mistake, and it was defined in her study as follows: […] “no distinction between ‘error’ and 

‘mistake’ is made here, mainly because it is impossible to determine if an incorrect written 

form or structure is simply a mistake that would have been self-corrected had it been noticed”. 

Following Köhlmyr’s research, this study will not make a distinction between error and 

mistake except for certain circumstances. For example, when it is obvious that the right 
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tense/aspect in intended in a sentence but is misspelt as seen in section (3.2.2) that will not be 

in the study. 

 

2.3 Risk taking   

Risk taking is where a person makes a choice or does something that involves a risk (Beebe, 

1983:39). Risk taking is defined by Beebe (1983:39) as “a situation where an individual has to 

make a decision involving choice between alternatives of different desirability; the outcome 

of the choice is uncertain; there is a possibility of failure”. Depending on the individual’s 

tendency and the occasion, risk taking can be used for example in a L2 classroom (Ely, 

1986:3). The risk taking can depend on personal factors, for example, motivation, need for 

approval, age, gender and self-esteem (Beebe, 1983:41). The factor focused on in this thesis is 

the grade the students are in, where the older, more proficient students can be expected to take 

more risks than the younger students. 

Risk taking is described as one of the most important factors to help a learner to develop their 

L2 (Gass and Selinker, 2008: 433). However, there are different types of students in the L2 

classroom, and some of them do not take risks for several different reasons (Beebe, 1983:41). 

For example, lack of confidence can result in them not taking any risks, and in that case, the 

students do not develop proficiency in their L2 as well as they could have if they had taken 

more risks (Beebe, 1983:41). Ely (1986:17) studied to understand if his theory that class 

discomfort had a negative impact on risk taking and participation in the classroom was true. 

The study shows a correlation between the students who were uncomfortable and felt anxiety, 

and that they, in fact, did take fewer risks. Another example is if a student is pleased with the 

grade the student has, the student may not take any risks because of the fear of doing some 

unnecessary errors (Gass and Selinker, 2008:434).  

However, what could drive students to take risks is a situation where something is at stake 

which can be affected by different personal factors. Gass and Selinker (2008:434) suggest that 

for example, if the risk of receiving a low grade is high, the student may try everything to 

improve it and take a risk to prove themselves because they are motivated. To take risks and 

not to take risks can be connected to motivation which is according to Ely (1986:3,5) also one 

important factor that contributes to acquiring an L2 successfully. He concluded that if a 

student is motivated, the student often participates in the classroom, and it becomes easier to 

learn an L2 and to take risks. Additionally, he suggests that students who have a very strong 

desire to be awarded a high grade also participated in the classroom more than other students.  
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In the field considering research about L2 acquisition and risk taking, there is large amount of 

research about spoken language, but not much about written (Cervantes, 2013:422). Risk 

taking in oral contexts can depend on what kind of environment it is practised in and the 

situation it is used in, for example, in an L2 classroom where a student is supposed to speak 

(Ely, 1986:17). In written risk taking, there is no direct feedback as there can be in a 

classroom when speaking, but rather afterwards when the text is processed by its reader. 

Because of the lack of research about risk taking in written texts (Cervantes, 2013:422), this 

study will contribute to research on risk taking in writing. 

However, the description of risk taking in spoken language is to take a risk when using the L2 

(Gass and Selinker, 2008:433), so the understanding of risk taking in written texts, is the case 

that complex sentences, where students have taken risks, are more likely to be error-prone. 

Therefore, sentences where students have taken risks because of factors like age and the level 

of knowledge they should have (Beebe, 1983:41), those sentences are more likely to include 

an error. A student in the ninth grade is likely to be a more proficient user of the language s/he 

studies (in this case English) than a student in the seventh grade which means a student in the 

ninth grade is expected to write more complex sentences. The more complex sentence the 

student has written the greater chance of risk that the sentence has an error than a sentence at 

a simple level. Therefore, where a student has taken risks there is a greater risk that the 

sentence includes an error and that the error occurs in a complex sentence.  

 

2.4 Error Analysis  

Before EA, there was another approach called Contrastive analyses (CA) which was used 

before the 1960s (Ellis and Barkhuizen, 2005:52). CA focused on negative transfer between 

languages and was inspired by Behaviourism. Moreover, the approach was used to identify 

differences between the L2 and the L1. The results from the analysis were used to make a 

decision if and how any errors found would be corrected for pedagogical purposes (Ellis, 

1997:52). However, the discovery that CA could not predict when errors occurred led to the 

development of EA, and the EA became the preferred approach in the 1960s (Ellis and 

Barkhuizen, 2005:52). EA is not the only approach used today, but it is a frequently used 

approach in L2 acquisition (Ellis and Barkhuizen, 2005:53).  

There are five steps in the EA: the collection of data, identification of errors, description of 

errors, explanation of errors and error evaluation. The five steps are explained by Ellis and 

Barkhuizen (2005). The first step is the collection of the data to be used in the research and 
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the process of choosing them (Ellis and Barkhuizen, 2005:57). The second step is the 

identification of errors which are all the grammatically incorrect words in the texts (Ellis 

and Barkhuizen, 2005:58-60). The third is the description of errors that is the categorisation 

of the errors into a taxonomy (Ellis and Barkhuizen, 2005:60-62). The errors can be 

categorised into either a descriptive or explanatory taxonomy. The former one is divided into 

a linguistic taxonomy or a surface structure taxonomy. In this thesis, a surface structure 

taxonomy according to Köhlmyr is used (2003:32). The surface structure taxonomy can 

consist of different categories (Ellis and Barkhuizen, 2005:61-62; Köhlmyr’s, 2003:32). 

According to Ellis and Barkhuizen, the surface structure taxonomy consists of omission, 

addition, misinformation and misordering (2005:61-62). The categorisation is similar to 

Köhlmyr’s (2003:32) definition of the categories which are used in this thesis. Köhlmyr 

(2003) also uses omission, addition, but instead of misinformation and misordering she uses 

substitution and realisation. The categories are explained/accounted for in the method section 

(3.2.2). The fourth is an explanation of the errors which means an explanation of why the 

errors were made, for example, negative transfer (Ellis and Barkhuizen, 2005:62). The last 

step is error evaluation, which is used in school as a pedagogic tool for helping students with 

errors. It is used for deciding if an error should be corrected and, in that case, how the errors 

should be corrected (Ellis and Barkhuizen, 2005:67). As the primary purpose of this thesis is 

not to correct the errors the fifth step is not used.  

 

2.5 Tense and aspect errors 

Grammar involves several ruled governed structures, and the present study focuses 

particularly on tense and aspect errors on verbs (Greenbaum and Quirk, 1990:25). Verbs are 

used with two different meanings in grammar according to Greenbaum and Quirk (1990:24): 

 

1. The verb is one of the elements in clause structures, like the subject and the

     object.  

2. A verb is a member of a word class, like a noun and an adjective.  

 

A verb can have four different morphological forms namely the base form (A), -s form (B), -

ing form (C) and -ed form (D) (Greenbaum and Quirk, 1990:26). 

 

(A) Call 
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(B) Calls  

(C) Calling 

(D) Called  

 

Time and tense can be described as follow (Greenbaum and Quirk, 1990:47): 

 

In abstraction from any given language, we can think of time as a line on which 

is located, as a continuously moving point, the present moment. Anything ahead 

of the present moment is in the future and anything behind it is in the past.   

 

Tense is a grammatical category that is marked through the inflection of the verb (Greenbaum 

and Quirk, 1990:47). English has no inflected form to mark the future tense which means 

there are two tenses: present and past (Greenbaum and Quirk, 1990:47). The different tenses 

are combined with an aspect to show how an action extends over time (Greenbaum and Quirk, 

1990:48).  

Aspect is “a grammatical category that reflects the way in which the meaning of a verb is 

viewed with respect to time” (Greenbaum and Quirk 1990:51) There are four aspects in 

English: the simple, progressive, perfect and perfect progressive aspects.   

This part will explain the two tenses in combination with one of the four aspects of verbs. The 

first tense form is the present tense that is the same as the simple present which is, for 

example, a fact or a lasting state of something or habits (Table 1) (Greenbaum and Quirk, 

1990:48). The simple past is used to refer to a situation with a definite time in the past or to a 

hypothetical past (Table 1) (Greenbaum and Quirk, 1990:50).    

The second aspect is the progressive aspect and in the present tense is when an action is being 

in progress at a specific time and can still be going on in the present (Table 1) (Greenbaum 

and Quirk, 1990:53-55). In the past tense, the progressive aspect is used when explaining an 

action with progress in the past (Table 1) (Greenbaum and Quirk, 1990:53-55). 
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Table 1. Aspect and tense errors in simple and progressive (Greenbaum and Quirk, 1990:49-

55). 
  

Tense Tense  
  

Present Past 

Aspect Simple Margaret is tall The plane left at 9 a.m.  
  

We live near Toronto  I once liked reading novels  
 

Progressive You are being obstinate  I was reading an economic book 

last night  
  

She is writing One of the boys was drowning, 

but I dived in and saved him.  

 

Furthermore, the third aspect is the perfect aspect which in the present tense shows an action 

that has started in the past and is leading up to the present, and it can be a state of being, an 

event or habit (Table 2) (Greenbaum and Quirk, 1990:51-53). The perfect aspect in past tense 

“refers to a time earlier than another past time” (Table 2) (Greenbaum and Quirk, 1990:53).  

The last aspect is the perfect progressive aspect and in the present tense which expresses an 

action that began in the past and is relevant for the present and is still going on (Table 2) 

(Greenbaum and Quirk, 1990:56). To express the same aspect in the past is when an action 

takes place before another past action and leads up to the point of the past action (Table 2) 

(Greenbaum and Quirk, 1990:56-57).  
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Table 2. Aspect and tense errors in perfect and perfect progressive (Greenbaum and Quirk, 

1990:53-57). 
  

Tense Tense  
  

Present Past 

Aspect Perfect  They have been 

unhappy for a long 

time  

She had owned the house since her 

parents died  

  
There has been a 

serious accident  

They had moved into the house before 

the baby was born  
 

Perfect 

progressive 

It has been snowing 

again  

I had been talking with her only last 

Monday 
  

I have been cleaning 

the windows  

The fire had been raging for over a week  

 

2.6 Previous research  

In the study by Köhlmyr (2003), all the grammatical errors from Swedish speakers who were 

learning English as an L2 in the age of 16 were studied. The study’s purposes were to analyse 

which were the most occurring errors Swedish students make in English in their written texts 

and which kinds of errors occurred (2003:4). She looked at 383 randomly selected texts from 

Swedish National Assessment Programmes and found 3277 errors. Additionally, Köhlmyr 

(2003) used the five-steps of EA from Ellis and Barkhuizen (2005:57-67) to investigate the 

errors. In her research, she found that verbs had the highest frequency of errors with 25% of 

all the errors that were looked at (2003:354). The other errors occurred with a frequency of 

22% in nouns and articles, concord with 18% and prepositions with 12% of (2003:354). In the 

verb category, the errors were divided into five categories namely aspect and tense, 

auxiliaries, voice, nonfiniteness and transitivity. It was noted that 59% of the verb errors were 

tense and aspect errors. The most common error was that the student tried to use simple 

present (E) but used the progressive form instead (F) as seen in the examples (Köhlmyr, 

2003:65). 

 

(E) I play football  

(F) I playing football   

 



10 
 

In the study of Köhlmyr (2003), the most errors occurred in substitution (n=2824), second 

omission (n=307), third realisation (n=248), fourth addition (n=146) (Köhlmyr, 2003:226).   

In Thewissen’s (2015) study, the data was collected from International Corpus of English 

(ICLE) (Granger et al. 2002) from people who had French as their L1 and were learning 

English as their L2. Their proficiency levels were measured through the scale of A1, A2, B1, 

B2, C1 and C2 which is a scale to measure peoples’ English (Thewissen, 2015:235). Their 

study focused on peoples’ errors at levels B2 and C1 because most texts were on those levels. 

In the study, she found the highest frequent of errors in articles, second verb tense and third 

auxiliary verbs (Thewissen, 2015:232). The study showed that the most common errors that 

the French-speaking students are struggling with are the same problem as in Köhlmyr’s 

(2003) research which is present simple and present progressive (Thewissen, 2015:235). The 

study investigated high levels of English proficiency (B2 and C1), but simple and progressive 

are still the most common errors in L2 English (Thewissen, 2015:235). According to 

Thewissen (2015:235), the errors could be most occurring because they are the most common 

aspect and tense forms used when writing.  

Another study was conducted to understand aspect and tense forms in L2 writers’ texts on an 

academic level, and they were measured to have a high proficiency level (Hinkel, 2004:1,11). 

The students had 50 minutes to write an essay which then was analysed for verb and tense 

errors, and the mean length of the essays was from 274 to 363 words (Hinkel, 2004:11). They 

found that even though it was a high proficiency level, the students avoided using complex 

verb phrases such as the perfect aspect and instead used simple and past tense (Hinkel, 

2004:23). Additionally, it means that they did not have a high frequency of errors because 

they did not write any difficult verb phrase patterns in their essay and instead used simple 

present which resulted in high accuracy (Hinkel, 2004:23).  

Based on the results of these previous studies, it can be expected that there are a relatively 

high number of tense and aspect errors in the texts investigated in the present study. The 

present study investigated younger students than the researchers mentioned, and these 

students can be expected to exhibit a large number of errors in their writing. It is furthermore 

likely that there is a particularly high number of substitution errors. 
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3. Material and Method  

In Section 3.1 the material is introduced. Additionally, the method will be described in greater 

detail in Section 3.2. 

 

3.1 Material  

The Uppsala Learner English Corpus (ULEC)1 is a collection of texts from students that are 

14 to 19 years old. The material initially was collected as part of a student teachers’ project. 

The ULEC is now used by students who are studying to be teachers, and they often use the 

data to be able to analyse grammatical and lexical problems in their projects. In 2009, the 

project had collected 136,000 words. Each text has its own coding to be able to get 

information about the writer such as the day it was written, years in school, level of English 

course, gender and age (Johansson and Geisler 2009:181). In this thesis, 18,733 words were 

used from 80 texts (40 from each grade), and the average length of the texts was 234 words 

(Table 3).  

 

Table 3. Number of words for each grade.  

Seventh Grade Ninth Grade  Total 

                                8,964                                 9,769                               18,733 

 

In the ULEC Corpus, all data are anonymized coded, so it is not possible to track the writers. 

The students in the ULEC have also given their consent to be a part of the ULEC. The 

material from the seventh and the ninth grade are of different size, so the results are 

normalized in section (4).  

The results were also tested using the chi-square test of goodness of fit and independence to 

test significant levels. Additionally, the Bonferroni correction was used to counter the 

problem of multiple comparisons.  

 

                                                           
1 I am very grateful to the compilers Christine Johansson and Christer Geisler at Uppsala 

University for granting permission to use the corpus. 
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3.2 Method   

This part includes the method of the study. In section 3.2.1, the study is introduced, and the 

Error Analysis is described in 3.2.2 and the syntactic complexity model is described in 3.2.3. 

 

3.2.1 The study   

The study uses Köhlmyr’s (2003) surface structure taxonomy to categorise the errors. An 

adapted version of the Development level scale model (Covington et al. 2006) was used to 

categorise the sentences into a complexity level. Additionally, to investigate if there is any 

correlation between sentence complexity and errors in relation to risk taking. Each text from 

the corpus was manually read and coded for aspect and tense errors. When an error occurred 

that sentence was coded with level of complexity and which kind of error it was according to 

Köhlmyr categorisation (2003). A more detailed description of the method can be found 

below in sections (3.2.2) and (3.2.3). 

 

3.2.2 The Error Analysis  

As discussed before, an EA starts with the collection of data which is all the texts from the 

ULEC and the selection process of texts. A random selection of 40 texts from each grade was 

made from the corpus. The corpus has multiple files, and, in every file, there are 18-25 texts. 

There were three files that included the seventh graders’ texts, and from them, the 13 first 

texts from the two first files were chosen and 14 from the last file. The ninth grade had nine 

files, and four files were used, and the first ten from each file were used. If a text was shorter 

than four sentences, the next text in the same file was chosen because there were not enough 

data to analyse. This happened one time in the second file of the seventh grade and two times 

in the third file of the seventh grade. In the ninth grade, one text was too short in the first file.  

The next step was the identification of errors, that is, deciding which errors should and 

should not be in the study. The errors in the study is probably because of lack of knowledge of 

the correct form. However, when it is obvious that the correct form is intended, but a mistake 

has been done like a spelling error that kind of error will not be in the study (cf. section 2.2). 

In (1a), there is an example of an excluded error, and in (1b) the corrected version which was 

intended is shown.   

 

(1a) [...] and eagt on Mc-donalds (ULEC)  

(1b) [...] and ate on Mc-donald (ULEC) 
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The third step is a description of all the errors, and every error was categorised into one of 

Köhlmyr’s (2003:32) categories namely substitution, addition, omission or realisation. 

Köhlmyr’s categorisation system was used because she has categorised tense and aspect 

errors into the categories which Ellis and Barkhuizen (2005) have not done in their research. 

Köhlmyr’s (2003) definitions of the categories are described below.  

Substitution is when the word is used in the incorrect tense or aspect form, but it is the correct 

word. In (2a), the incorrect form is displayed and in (2b) it is corrected.  

 

(2a) We didn´t think that it was so nice because we have to stay with them for    

        ten days (ULEC, 43) 

(2b) We didn´t think that it was so nice because we had to stay with them for  

        ten days (ULEC, 43) 

 

Addition means that the writer has added a word that should not be there as seen in (3a), 

where a word is added whereas in (3b) it has been corrected. 

 

(3a) It is was very nice when it was very hot so I swim in the pool (ULEC, 3) 

(3b) It x was very nice when it was very hot so I swim in the pool (ULEC, 3) 

 

Omission means that some part of the verb phrase has been left out, such as in (4a) and in (4b) 

the sentence has been corrected.  

 

(4a) When i came to Philadelphia i was so happy because i always dreamed          

        about going to USA (ULEC, 41)  

(4b) When i came to Philadelphia i was so happy because i have always  

        dreamed about going to USA (ULEC, 41) 

 

Realisation substitution means that the writer understands some of the grammatical rules in 

the sentence, but not all of them. (5a) displays the incorrect sentence and in (5b) it has been 

corrected. 

 

(5a) I do fun stuff on two weeks and then I’m fley home (ULEC, 13)   
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(5b) I do fun stuff on two weeks and then I’m flying home (ULEC, 13) 

 

Following Greenbaum and Quirk (1990:47) and Köhlmyr (2003:62), tense and aspect are not 

treated as two separate error categories in the present study, as “there are close links between 

tense and aspect” (Quirk et al. 1985:189-190). 

However, for sentences with multiple errors, each error is counted separately as in (6).  

 

(6) There we drinking coffee and warm oboy we also eating some toasted bred 

      on Mattes "Murrikka" (ULEC, 9).    

 

3.2.3 The syntactic complexity model  

The fourth step is an explanation of the errors which is made through grading of each 

sentence on which complexity level it belongs to according an adapted version of the 

Development level scale (Covington et al. 2006) based on Rosenberg and Abbeduto’s model 

from 1987. The sentences are analysed by looking at what type of sentence it is, for example, 

a simple sentence (Covington et al. 2004, 2006). Syntactic complexity measures have proven 

to be important to research in SLA as a tool to study the correlation between syntactic 

complexity and proficiency in writing (Ortega, 2003:492). Proficiency in writing is the skill 

the student shows when writing and syntactic complexity measures the level of proficiency 

(Ortega, 2003:492; Thewissen, 2015:32).  

As mentioned, to study the syntactic complexity of the error-tagged clauses, the present study 

makes use of an own revised version of the Development Level Scale (Covington et al. 2006). 

The original scale consists of eight levels, which are summarised into three categories, in the 

present study. All the sentences are analysed as they are and no interpretation of how the 

sentences could have been is made.   

Level one in the present study compromises simple sentences (corresponding to Covington et 

al.’s (2006) level zero). Simple sentences are sentences that include a subject and a predicate 

verb structure, as seen in (7) and (8) (Covington et al. 2004:1). Simple sentences are counted 

as main clauses and do not include any type of subclauses and can stand by themselves 

(Greenbaum and Quirk, 1990:283; (Parrott, 2010:384). Simple sentences with adverbial 

phrases are also counted as level one, as in (9). Level one also includes sentences with 

auxiliary or semi auxiliary verbs, as in (10).  
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(7) It being a lot of cakes then (ULEC, 37) 

(8) I believing ghosts 30% of 100% (ULEC, 37)  

(9) At Arlanda tooked a breatfast (ULEC, 6) 

(10) At 10 a'clock we have landed in Spain (ULEC, 49)  

 

In addition, level one includes erroneously sentences, for instance those missing a 

coordinating conjunction, as in (11). In contrast to Covington et al. (2006), clauses containing 

two noun phrases joined by a coordinating conjunction are also placed in level one (instead of 

level two) as in (12).  

 

(11) There we could snorkle It's was beatiful there (ULEC, 3)  

(12) I will traning jumping and galopp (ULEC, 8)  

 

Level two includes sentences with two or more main clauses conjoined by one or more 

coordinating conjunctions: or, and, but, yet, so, for, nor, as in (13). 

 

(13) So no I don't believe in ghosts and i never have (ULEC, 79) 

 

Level three includes complex sentences consisting of main clauses with all kinds of 

subordinating clauses, such as adverbial (finite and nonfinite) (14) and relative clauses (15) 

(Greenbaum and Quirk, 1990:283). Level three also includes several types of subordinating 

clauses in one sentence and more than one type of embedding, as in (16) since there were not 

enough examples to merit further subclassification (cf. Covington et al., 2006). If a comma is 

forgotten, and it is a subclause in the beginning it is still seen as, in this case, as level three 

(17).  

 

(14) When I did come to spanién it was alot of people at the airplane   place  

       (ULEC, 45) 

(15) I remembered a special resturang that we had eat on (ULEC, 42) 

(16) My sisters friend moved because her parents believed that their child  

       who died in cancer had become a ghost (ULEC, 79)  
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(17) When we had eat [,] we shop (ULEC, 3) 

 

4. Results and Discussion  

In this part, the results are presented and discussed. In 4.1, the frequency and the 

categorisation of the verbs for the seventh and the ninth grade, respectively are discussed. In 

section 4.2 the sentences are categorised into complexity levels and analysed if there are some 

correlations between the two measurements of errors and complexity levels between the 

seventh and the ninth grades. Additionally, the question whether risk taking can be measured 

is answered.   

 

4.1 Frequency by error category 

In the 40 texts written by the seventh graders, seven texts did not include any errors. 

Similarly, in the texts by the ninth graders, there were six texts that did not have any errors.  

In this part, the results of the categorisation in percentage and numbers for each grade (Table 

4) are explained and defined. There were 14 errors per 1,000 words in the seventh graders’ 

texts (raw frequency: 126) and 10 errors per 1,000 words in the ninth graders’ texts (raw 

frequency: 98). The difference between the two age groups was not significant (p>0.00625; 

chi-squared value: 6.256).2  

In present study, one possible explanation for the fact that the ninth graders made slightly 

fewer errors could be because the ninth grade is supposed to have a higher level of accuracy 

in English than the seventh graders.  

In the seventh grade, substitution errors were the most common errors made. Omission errors 

were the second most made errors and then realisation errors. The fewest errors made were in 

the category addition. In the ninth grade, most of the errors were made in the category 

substitution. Second mostly made errors were in addition, then omission and the fewest in 

realisation category.   

 

                                                           
2 The Bonferroni correction is used because of the problem with multiple testing, and the 

adjusted p-value after multiple testing and Bonferroni correction is (p<0,00625). 
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Table 4. The overall distribution of errors in seventh and ninth grade; the raw frequencies can 

be found within brackets.  
 

Substitution Addition Omission  Realisation   % n 

Seventh 

grade 

78.57% (99) 3.97% (5) 12.70% (16) 4.76% (6) 100%           126 

Ninth 

grade  

62.24% (61) 16.33% (16) 12.24% (12) 9.18% (9) 100%             98 

Total 71.43% (160) 9.38% (21) 12.50% (28) 6.70% (15) 100% 224 

 

In what follows, the results from the categorisation of the errors from both grades are 

compared and discussed. Presented in Figure 1 is the percentage of each grade of the errors 

and the distribution of errors in comparison to each other. The research question regarding 

difference and similarities of error types is answered in this part. I will focus primarily on the 

results for which there was a statistically significant difference between the age categories. 

 

 

Figure 1. The relative frequencies of each error category in grades seven and nine. 

 

The results show that in the substitution category, the difference between the grades is highly 

significant (significance level p<0.001; chi-squared value: 12.5). That kind of error is the right 

word written but in the wrong tense or aspect without any extra verbs or missing verbs, such 

as, in (18).   
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(18) When we was finish whit the food we took a nap [finished] (ULEC, 45)  

 

There was no significant difference (p>0.00625; chi-square value: 4.859) between the 

students in the seventh and the ninth grades in the category addition. An addition error can be 

seen in the example (19).   

 

(19) And it is happend in maybe five days [x] (ULEC, 66)  

 

However, the percentage in the category addition shows that the ninth graders had more 

addition errors than the seventh graders. The reason for this might be that the seventh graders 

do not use aspect and tense forms that include verb phrase patterns with auxiliary verbs. All 

forms except simple past and present simple use auxiliary verbs (explained in 2.4) which are 

also the most commonly used aspect and tenses (Köhlmyr, 2008:65). However, the ninth 

graders may be more used to patterns with several verbs and in the progress when writing 

becomes confused and use extra auxiliary verbs in the wrong context. When investigating the 

addition errors in particular in the ninth grade, it shows an overuse of Do and Did which is 

common for L2 learners (Parrott, 2010:165). An example is shown in (20).  

 

(20) […] what happens when we do die [x] (ULEC, 76) 

 

The category omission did not show any significant difference between the seventh graders 

and the ninth graders (p>0.00625; chi-square value: 0.967). Nonetheless, the percentages 

indicate similarities between the seventh graders and the ninth graders. However, even though 

the category omission did not occur as often as the category substitution, the students in both 

grades seem to struggle with it, as seen in (21). The difference is that it seems like the seventh 

graders instead used the wrong aspect and tense, and the ninth graders often add an extra verb. 

 

(21) […] when I hear a sound or something falls without someone x pushed it  

       [having] (ULEC, 22)  

 

In the category realisation, such as, in (22), not many errors occurred in neither grade which 

shows that using a verb phrase with several verbs do not occur as often. There was also no 
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significant difference (p>0.00625; chi-square value: 0.37). However, it occurs more often that 

neither of the grades inflects the verbs correctly but instead inflecting them both wrong 

(substitution).  

 

(22) I haved [had] miss all my friends very mutch [missed] (ULEC, 1)  

 

The result of this study compared to Köhlmyr’s (2003) study show some similarities and 

differences, and the results from the studies are shown in Figure 2. Substitution errors are the 

most commonly occurring errors in the studies as seen in the seventh graders’ texts (78,57%), 

in Köhlmyr’s study (80,11%) and the ninth graders’ texts (62,24%). The other errors cover 

approximately 20% in the seventh graders’ texts, and in Köhlmyr’s study and in the ninth 

graders’ texts it covers almost as much as 30%. What constitutes the difference is that the 

seventh graders and Köhlmyr have a similar distribution of errors in all the categories, but the 

ninth graders have a lot more of addition errors than the seventh graders and Köhlmyr’s study. 

That is interesting because Köhlmyr study (16 years old) and the ninth graders (14-16 years 

old) are almost the same age (2003:16) and were expected to correlate more than the seventh 

graders and Köhlmyr’s study because of the age differences.  

 

 

Figure 2. The number of errors in the categories in relation to each other. 
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The category omission has similar percentage, but Köhlmyr’s research shows (2003) slightly 

lower percentage of errors, but it still shows a similar result. Additionally, the category 

realisation’s results are very similar between Köhlmyr’s study and the ninth graders’ texts, but 

there are fewer errors in the seventh graders’ texts. Therefore, the results can show that 

students with a higher age actually make those errors more often. For example, they try to use 

a verb phrase making a more complex structure but do not use the right tense on all of the 

verbs. Additionally, the seventh graders use the present simple or present progressive that is 

not as difficult as with verb phrases that include several verbs in the right aspect and tense.  

 

4.2 Level of complexity and risk taking  

Table 5 shows the distribution of erroneous sentence across levels of syntactic complexity. 

The result show that the seventh graders had the most sentences that included a tense or 

aspect error at level one. Additionally, the seventh graders had the second most sentences at 

level three and the least sentences at level two. The ninth graders had the most sentences that 

included a tense or aspect error at level three, second most at level one and the least sentences 

at level two.   

The result show that the students in ninth grade had more sentences that included a tense or 

aspect error at complexity level three than the seventh graders had. The students in the 

seventh grade had more sentences that included a tense or aspect at complexity level one than 

the ninth graders had.   

 

Table 5. The number of sentences with an error in at each level from both grades.  
 

Level 1 Level 2 Level 3 % n 

Seventh 

grade 

49.21% (62) 16.67% (21) 34.13% (43) 100% 126 

Ninth grade 28.57% (28) 10.20% (10) 61.22% (60)  100%  98 

Total 40.17% (90) 13.84% (31) 45.99% (103) 100% 224 

 

This part describes what differences and similarities can be found between the grades seven 

and nine with regard to the syntactic complexity of the sentence where the errors occur and to 

what extent that can tell us about risk taking.  Presented in Figure 3 is the percentage of the 

complexity levels in each grade. 

 



21 
 

 

Figure 3. The complexity level of the sentences from each grade in relation to each other.   

 

The study shows that there was a highly significant difference (significance level p<0.001; 

chi-square value: 15.883) between the seventh grade and the ninth grade at complexity level 

one. An example of a level one sentence can be found in (23).  

 

(23) On the nights we eat on a restaurang [ate] (ULEC, 3) 

 

The ninth graders made approximately 30% of their errors in simple sentences (level one) 

compared to 50 % for the seventh graders. This means that despite the fact that the two groups 

made almost the same number of errors in total (10 vs. 14 per 1,000 words; cf. Section 4.1), 

there are clear differences between the groups when it comes to the linguistic context in which 

the errors are found. While the majority of the errors in the ninth graders’ writing was found 

in syntactically complex sentences, the seventh graders made errors even in syntactically less 

complex sentences. The present thesis assumes that the ninth graders can be expected to have 

a higher level of proficiency than the seventh graders, which should lead them to make fewer 

errors than the seventh graders. The fact that this is not the case coupled with the fact that the 

majority of the errors that the ninth graders made are found in the syntactically most complex 

sentences suggest that there is a correlation between errors and risk taking. Assuming that 

syntactic complexity can be used as a measure of risk taking (in that more complex sentences 

include more possibilities for making mistakes), it would thus seem as if the reason the ninth 

graders make almost the same number of errors as the seventh graders overall is that the 
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errors that the ninth graders make are due to a general propensity to take risks. However, it is 

still possible that there were more simple sentences than coordinated sentences overall if the 

error-free sentences had also been included in the investigation, which should be kept in mind 

when reading this analysis, but that it is beyond the scope of the study to investigate this 

further. 

At complexity level two, there was no significant difference (p>0.00625; chi-square value: 

4.907) between the grades. An example of complexity level two can be found in (24). 

Additionally, complexity level two had the fewest number of errors in both grades. The 

expectation was that the complexity level would include the second highest number of 

erroneous sentences in both grades.  

 

(24) Everything goes good and the plane don´t crached [did] (ULEC,11)      

 

Moreover, there was no significant difference between the grades at level three (p>0.00625; 

chi-square value: 6.256). An example of complexity level three can be found in (25). The 

seventh grade had the most errors at level one (49,21%) compared to the ninth grade 

(28.57%). This means that the students from the ninth grade tried to write on a higher level 

and when they did that they tended to make errors.  

 

(25) I couldn't found one place where I wasn't red [find] (ULEC, 47)  

 

However, compared to the students in the seventh grade, the students in ninth grade show a 

correlation between errors and a higher complexity level than the seventh graders. The ninth 

graders are expected to produce more sentences on a higher level which is likely to result in 

more errors on the higher levels.  

This part explains the risk taking and the differences and similarities between the seventh and 

the ninth grade and what can be and what cannot be concluded with this research. The ninth 

graders had 10 errors per 1000 words and the seventh grade had 14 errors per 1000 words 

which means the frequencies were very similar, although the ninth-graders made slightly 

fewer errors, but not significantly so. Even though there were only minor differences between 

the seventh and ninth graders when it comes to overall frequencies, there were clear and 

statistically significant differences when it comes to the type of errors made in the category 

substitution.  
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Regarding what can be explained about risk taking is what is not measured in this study, and 

it is the environment in the classroom and if it makes the students feel uncomfortable and 

anxious when writing a text (Ely, 1986:17). Additionally, this study does not investigate such 

as motivation, need for approval, gender and self-esteem (Beebe, 1983:41). In the example of 

Gass and Selinker (2008:434), they explained that if a student had a chance to affect its grade, 

the student could start taking risk to receive a higher grade. In this context, it was not possible 

to measure, and those factors fell outside the scope of the study.  

What could be concluded based on the results of this study is that through comparison 

between correlation of complexity level and the erroneous sentences, it would seem as if there 

is a link between risk taking and the likelihood of making errors, at least in the more 

proficient students’ texts (i.e. the ninth graders).  

 

5. Conclusion 

The aim of the present study was to investigate differences between the texts of the seventh 

graders and the ninth graders. The texts were analysed for aspect and tense errors that were 

categorised using Köhlmyr’s definitions (2003). Additionally, the goal was to compare the 

different complexity levels of the texts between the grades to see if it was possible through 

these approaches to identify a link between errors and risk taking in the seventh and ninth 

graders’ writing.  

The results showed that both the seventh graders and the ninth graders had the highest number 

of erroneous sentences in the category substitution which showed a significant difference 

between the grades (significance level p<0.001). Moreover, the ninth grade had more addition 

errors than the seventh grade had but no significant difference (p>0.00625). Also, they had 

almost the same amount of errors in omission and almost none in category realisation, but 

none of these showed a significant difference (p>0.00625).   

When it comes to the complexity levels, the study showed a highly significant difference 

(p<0.001) at level one between the grades. However, there was no significant difference 

between levels two and three between the grades (p>0.00625).  

The study showed that a large proportion of the ninth-graders’ errors are found in complex 

sentences (level 3), which suggests that the occurrence of tense and aspect errors, to a certain 

extent, can be linked to a higher propensity to take risks.  
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In conclusion, while there were only minor differences between the seventh and ninth graders 

when it comes to overall frequencies, there were clear and statistically significant differences 

when it comes to the type of errors made, and the level of complexity of the sentence in which 

the error was found. If the present study had only looked at overall frequencies these results 

would not have been discovered.  

While I have done my very best to ensure the validity and reliability of the results, the fact 

remains that there might be errors that have been incorrectly categorized due to factors such 

as insufficient context or missing punctuation. Moreover, the study had the limitation that it 

did not investigate the frequency and syntactic complexity of correctly written sentences 

which would had provided more information, but this fell outside the scope of this thesis.  

Future studies could use another taxonomy and investigate what kinds of tense and aspect 

errors occur most frequently, for example, the perfect progressive. Additionally, it would be 

interesting to investigate the frequency of correct and erroneous sentences across the grades 

and study how many correct sentences they write compared to erroneous sentences. This 

study advocates further research on the subject of risk taking in written texts. Future studies 

could investigate the difference in risk taking across different age categories and find a way to 

measure risk taking in written texts between grades without needing to compare the grade to 

another grade.  

 

 

 

 

 

 

 

 

 

 

 

 

 



25 
 

References 

 

Abe, M. (2019) Comparing across an L2 Spoken and Written Error Tagged Japanese ELF 

Learner Corpus. Learner corpora and language teaching, 92, pp. 157-174. 

https://doi.org/10.1075/scl.92.08abe 

Beebe, L. (1983) Risk-taking and the Language Learner. In Seliger, H. W. and Long, M. 

(eds.) Classroom Oriented Research in Second Language Acquisition. Rowley, MA: 

Newbury House, pp. 39-65.  

Cervantes, I. M. (2013) The Role of Risk-Taking Behavior in the Development of Speaking 

Skills in ESL Classrooms. Revista de Lenguas ModeRnas, 19, pp. 421-435. 

Covington, M. A., He, C., Brown, C, Naci, L. and Brown, J. (2004) How Complex Is that 

Sentence? A Proposed Revision of the Rosenberg and Abbeduto D-Level Scale. CASPR 

Research Report. Athens, GA: The University of Georgia, Artificial Intelligence Center. 

Covington, M. A., He, C., Brown, C, Naci, L. and Brown, J. (2006) How Complex Is that 

Sentence? A Proposed Revision of the Rosenberg and Abbeduto D-Level Scale. CASPR 

Research Report. Athens, GA: The University of Georgia, Artificial Intelligence Center. 

Ellis, R. (1985) Understanding Second Language Acquisition. Oxford: Oxford University 

Press.  

Ellis, R. (1997) Second Language Acquisition. Oxford: Oxford University Press. 

Ellis, R. (2009) The Differential Effects of Three Types of Task Planning on the Fluency, 

Complexity, and Accuracy in L2 Oral Production. Applied Linguistics, 30(4), pp. 474–509.   

https://doi.org/10.1093/applin/amp042 

Ellis, R. and Barkhuizen, G. (2005) Analysing Learner Language. Oxford: Oxford University 

Press.  

Ely, C. M. (1986) An Analysis of Discomfort, Risktaking, Sociability, and Motivation in the 

L2 Classroom. Language Learning, 36, pp. 1–25. 

Gass, S. and Selinker, L. (2008) Second Language Acquisition: An Introductory Course, 3rd 

edition. New York: Routledge. 

https://doi.org/10.1075/scl.92.08abe
https://doi.org/10.1093/applin/amp042


26 
 

Granger, S. (2009) The Contribution of Learner Corpora to Second Language Acquisition and 

Foreign Language Teaching: A Critical Evolution. In Aijmer, K. (eds.) Corpora and 

Language Teaching. Amsterdam/Philadelphia: Benjamins, pp. 13-32.   

Greenbaum, S. and Quirk, R. (1990) A Student’s Grammar of the English language. Harlow: 

Longman.  

Hinkel, E. (2004) Tense, aspect and the passive voice in L1 and L2 academic texts Language. 

Teaching Research, 8(1), pp. 5 –29. https://doi.org/10.1191/1362168804lr132oa 

Johansson, C. and Geisler, C. (2009) The Uppsala Learner English Corpus: A new corpus of 

Swedish high school students’ writing. In Saxena, A. and Viberg, Å (eds.) Multilingualism: 

Proceedings of the 23rd Scandinavian Conference of Linguistics. Uppsala: Acta Universitatis 

Upsaliensis, pp. 181–190.   

Köhlmyr, P. (2003) To Err is Human: An Investigation of Grammatical Errors in Swedish 16-

year-old Learners’ Written Production in English. Göteborg: Acta Universitatis 

Gothoburgensis. 

Ortega, L. (2003) Syntactic Complexity Measures and their Relationship to L2 Proficiency: A 

Research Synthesis of College-level L2 Writing. Applied Linguistics, 24(4), pp. 492–518. 

https://doi.org/10.1093/applin/24.4.492 

Parrott, M. (2010) Grammar for English Language Teachers, 2nd edition. Cambridge: 

Cambridge University Press  

Rosenberg, S. and Abbeduto, L. (1987) Indicators of Linguistic Competence in the Peer 

Group Conversational Behavior of Mildly Retarded Adults. Applied Psycholinguistics, 8(1), 

pp. 19-32. https://doi.org/10.1017/S0142716400000047 

Thewissen, Jennifer. (2015) Accuracy Across Proficiency Levels: A Learner Corpus 

Approach. Presses universitaires de Louvain: Louvain-la-Neuve.  

Quirk, R., Greenbaum, S., Leech, G. and Svartvik, J (1985) A Comprehensive Grammar of the 

English Language. New York: Longman.  

 

 

https://doi.org/10.1191%2F1362168804lr132oa
https://doi.org/10.1093/applin/24.4.492
https://www.adlibris.com/se/sok?filter=publisher%3ACambridge%20University%20Press
https://doi.org/10.1017/S0142716400000047


27 
 

Appendix A Seventh grade 

 

E: Error Category, Substitution 1, Addition 2, Omission 3, Realisation 4 

C: Complexity level, 1,2 ,3  

 

NR NR Incorrect token Seventh grade Corrected 
Token  

E C 

1 1.1  The first stop we do in Thailand were in Phuket town, we sleept 
there in maybe three nights i think.  

The first stop 

we did in 
Thailand […]  

1 1 

1 1.2 One day we were out with a bout and look after fish.  [..] and were 

looking 
after fish.  

1 3 

1 1.3 We sea delphins and very mutch of small fishs.  We saw 
delphins [..]  

1 1 

1 1.4 After that we were going to Koh samui, it was like Koh Lanta but 
better 

After that we 

went to Koh 
samui,[..]  

1 3 

1 1.5  on the other days we only relax [..]  we only 

relaxed 

1 1 

1 1.6 I haved miss all my friends very mutch. I had 
missed [..]  

4 1 

1 1.7 On the flight home we landing in Dubai first.  [..]  we 

landed in 
Dubai first.  

1 1 

1 1.8 We stay there for three or four ouers,  We stayed 
there [..]  

1 1 

1 1.9 Then we vere going home to sweden.  Then we 

went [..]  

1 1 

2 2.1 she always wanted to go on a car trip to europe.  she has 
always 

wanted [..]  

3 3 

3 3.1 It's was very nice when it was very hot so I swim in the pool It was very 
nice  [..]  

2 3 

3 3.2 Sometimes we take a tuck tuck to the beatch.  Sometimes 

we took [..]  

1 1 

3 3.3 So I run on it sometimes. So I ran on it 
[..]  

1 1 

3 3.4 Me and my cousin Denise Snetselaar in 7F we get a friend there, , 
his name was kata (i think).   

[..]  in 7F we 

got a friend 
there [..]  

1 1 

3 3.5 On the nights we eat on a restaurang.  On the 
nights we 

ate [..]  

1 1 
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3 3.6 We shop a lot, in Thailand It´s cheap clothes so we shop  much.   We 

shopped a 
lot [..]  

1 2 

3 3.7 When we had eaten we shop.  [..]  we 
shopped.  

1 3 

3 3.7 When we had eat we shop.  When we 

had eaten 
[..]  

4 3 

3 3.8 There could we snorkling It's was beatiful there.  There we 
could 
snorkel [..] 

1 1 

3 3.9 There we could snorkle  It's was beatiful there.  [..] it was 
beatiful 
there.  

2 1 

4 4.1 We live in a hotel close to the sea.  We lived [..]  1 1 

4 4.2  One day we go to a boat trip and snorkling  [..] and 
snorkeled.  

1 1 

4 4.3 every morning was that watergymnastic , and afternoon it was 
waterpolo. and every evning it was funny shows .  

every 

morning it 
was [..]  

3 3 

5 5.1  we build sandcastles nearly every day, he had alot of fun whit me 
and I whit him.  

we built 
sandcastles 
[..]   

1 2 

5 5.2 But when i  writing this I have grown out of them.  But when I 
am [..]  

1 3 

5 5.3 There was a guy that catched a huge crab!  [..] caught a 
huge crab!  

1 3 

6 6.1  I woke upp 6.00 at the morning I was qutie tierd and when i look 
down from the bed  i see  all the stuff i have  put in too the bag 
how shuld wee get all this stuff in to the taxi  

[..]  i looked 
down from 
the bed [..]  

1 3 

6 6.2 I put on my clothes and run down ,afer that i went upp too my 
room and  picked upp my bag and run down agen  just too see 
when the taxi arived  

I put on my 
clothes and 
ran down [..]  

1 3 

6 6.3  At Arlanda we  tooked a breatfast the sandwich was werry good 
but the smothe was even better  

At Arlanda 
we  took [..]  

1 2 

6 6.4 but when we arived as usely i had a big headace and thas normal 
fror me but i frogot that quite quick it whas beutiful the flowers 
on samos whas big and so beutiful and the sky whas blue deap 
blue inside the airport we found our bags and tooked the buss 
too the hotel were we shuld stay for a weeak then the hedace 
comed back i went too my  bed to sleap 2 howers leater i woke 
upp  and dad says that  the whole famely suhuld go too the  hotel 
infomaton afer that we went to a resturant but i were not hungry 
so i went back too the room 

[..]  and took 
the buss too 
[..]  

1 3 

6 6.5 but when we arived as usely i had a big headace and thas normal 
fror me  but i frogot that quite quick  it whas beutiful the flowers 
on samos whas big  and so beutiful and the sky whas blue deap 
blue inside the airport we found our bags and tooked the buss 
too  the hotel were we shuld stay for a weeak then the hedace 
comed back i went too my bed to sleap  2 howers leater i woke 

[..]  the 
hedace came  
[..]  

1 3 
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upp< and dad says that  the whole famely suhuld go too the 
hotel infomaton   afer that we went to a resturant but i were not 
hungry so i went back too the room.... 

7 7.1 Then  we go bak to the hotel we live on first and just take it easy 
in a few days.  

[..] we lived 
on first [..]  

1 2 

7 7.2 the third week we go on a walk in the djungel and se many 
diferent animals, we ride on elephants in the djungle 

the third 
week we 
would go[..]  

3 1 

7 7.3 the third week we go on a walk in the djungel and se many 
diferent animals, we ride on elephants in the djungle 

[..] we would 
ride on 
elephants [..]  

3 1 

7 7.4 Then after that litle trip we going to another city and we live on a 
bungalow.   

[..]  would go 
to another 
city [..]  

3 3 

7 7.5 and the last week we do a long trip and fly to austrailia and  
there we live on a new hotel and just take it easy.   

[..]  we  
would do a 
long trip [..]  

3 2 

7 7.6 and the last week we do a long trip and fly to austrailia and there 
we live on a new hotel and just take it easy. 

[..] there we 
would live 
[..]  

3 2 

7 7.7 Then after that are our trip over and we fly away home again, 
that should  be a wery funny trip and ewery one have got many 
new friens. 

[..] we would 
fly away 
home again 
[..]  

3 3 

8 8.1 My dream journey is a ride horses every day in USA or another 
country  and ride with (celebrity) jumpriders and galoppriders 

My dream 
journey is to 
ride  [..]  

3 1 

8 8.2 I will traning jumping and galopp I will traning 
jump and 
galopp 

1 1 

8 8.3 I will traning jumping and galopp I will train 
jumping and 
galopp 

1 1 

8 8.4 one week I want ride, sleeping in a forestin the night with my 
friend 

[..]  sleep in a 
forestin the 
night [..]  

1 1 

8 8.5 I want to shopping with my friend to on the journey, shopping to 
my horses and my self.  

I want to go 
shopping [..]  

3 1 

9 9.1 I've waked up early, but mum , dad , Maria and Jonas was ready 
up and eat breakfast.  

I had waked 
up early [..]  

1 2 

9 9.2 One hour later we get out to daddy's and Jonas skooters.  [..] we got 
out [..]  

1 1 

9 9.3 My big brother are driving one of them.  My big 
brother 
drove one of 
them.  

1 1 

9 9.4 I've waked up early, but mum , dad , Maria and Jonas was ready 
up and eat breakfast.  

[..] eating 
breakfast.  

1 2 

9 9.5 Our first stop is on the top of Ammarnäs Berget  Our first 
stop was [..]  

1 1 
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9 9.6 There we drinking coffee and warm oboy we also eating some 
toasted bred on Mattes "Murrikka".  

There we 
drank coffee 
[..]  

1 1 

9 9.7 There we drinking coffee and warm oboy we also eating some 
toasted bred on Mattes "Murrikka".  

[..] we also 
ate some 
toasted bred 
[..]  

1 1 

9 9.8 Then ten minutes ago we are driving on again.  [..] we were 
driving on 
again.  

1 1 

9 9.9 We was half away when I've got hungry, so we stayed and eat 
lunch.  

[..]  I got 
hungry  [..]  

2 3 

9 9.10 We was half away when I've got hungry, so we stayed and eat 
lunch.  

[..]  so we 
stayed and 
ate lunch.  

1 3 

9 9.11  
When we had going of the skooters, Matte, Jonas and dad haved 
to tanking them.  

 
When we 
had gone of 
the skooters 
[..]  

1 3 

9 9.12 When we had going of the skooters, Matte, Jonas and dad haved 
to tanking them.  

[..] and dad 
had to tank 
them.  

1 3 

9 9.13 If they didn't we would not came home to day.  [..]  we 
would not 
have come 
[..]  

1 3 

9 9.14 When the man was don we sit back on the skooters and get 
home!!  

[..]  on the 
skooters and 
got home!!  

1 3 

10 10.1 The plane land in Sweden 05:00.  The plane 
landed in 
Sweden 
05:00.  

1 1 

10 10.2 I take the a taxi to Storvreta.  I took the a 
taxi to 
Storvreta.  

1 1 

10 10.3 I hope I go there agin.                   I hope I will 
go there 
agin.                   

3 1 

11 11.1 We live in a very very nice hotel with meny pools, meny gays and 
nice sweets.  

We would 
live in a very 
[..]  

3 1 

11 11.2 Every evning we going to diffrent resturants and eat nice food.  Every evning 
we go [..]   

1 1 

11 11.3 Some times we do small tripps to other beatches, but for the 
most we stay at the hotel and just bath and eat icecream.  

Some times 
we would do 
[..]  

1 2 

11 11.4 Everything goes good and the plane don´t crached.  Everything 
went good 
[..]  

1 2 
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11 11.5 Everything goes good and the plane don´t crached.                                                                          [..]  the plane 
did not 
crasch.                                                                          

1 2 

12 12.1 First I wake up at five in the morning an get dress and eat 
breakfast 

First I woke 
up at five [..]  

1 1 

12 12.2 First I wake up at five in the morning an get dress and eat 
breakfast 

[..]  and ate 
breakfast 

1 1 

12 12.3  First I wake up at five in the morning an get dress and eat 
breakfast.  

[..] an get 
dressed […] 

1 1 

12 12.5 When  we get to to our hotel  and it called Dunav.  When we 
got [..]  

1 2 

12 12.6 next day we bath in the pool and shopping a little bit.  next day we 
bathed [..]  

1 1 

12 12.7 next day we bath in the pool and shopping a little bit.  [..] and 
shopped a 
little bit.  

1 1 

12 12.8 One other day we went to one irland and shopping a little bit 
more 

[..] and 
shopped a 
little bit 
more 

1 1 

12 12.9 One other day we bath in the black sea it was nice. [..]  we 
bathed in 
the [..]  

1 1 

12 12.10 One day came it clowns to the hothel and my brother get same 
ballon figure 

[..] my 
brother got 
[…] 

1 1 

12 12.11 And one other day we get to a city an eat dinner and sopping a 
lot more.   

[..] we got to 
a city [..]  

1 1 

12 12.12 And one other day we get to a city an eat dinner and sopping a 
lot more.   

[..]  and 
shopped a 
lot more.   

1 1 

13 13.1 I do funn stuff on two weeks and then I,m fley home I haved 
funn.  

[..]  then I 
am flying 
home [..]  

4 2 

14 14.1 I think when you die you get a soul, but if you are a bad person 
you  x be a ghost.  

[..]  bad 
person you 
will be a 
ghost.  

3 3 

15 15.1 If something unexplainable have happening to me?  [..] have 
happened to 
me?  

1 1 

15 15.2 The fascinated about the unknowing? The 
fascinating 
[..]  

1 1 

15 15.3 And i remember when i was little sometime when i look into the 
mirror i stuck with my eye so on the eyes in the mirrior and then 
it came another face in the mirror who did not belong to me  

[..]  when i 
looked into 
the mirror 
[..]  

1 3 

16 16.1 I think that most things can expanes.  [..] things 
can be 
explained.  

1 3 
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17 17.1 And when i´m going to bed it´s like i´m always think about that 
stuffs.   

[…] when I 
am going to 
[..] thinking 
[..]  

1 3 

17 17.2 Because everbody is going to be there, sometimes and they 
wanna know whats happend next.  

[..]  know 
whats 
happens 
next.  

1 3 

17 17.3 Because everbody is gonna be there, sometimes and they wanna 
know whats happend next.  

[..]  is going 
to be there 
[..]  

4 3 

18 18.1 People who don't belive in ghosts can't experienced paranormal 
things , I think when your "open", and you belive, the paranormal 
things get stronger.  

[..] can't 
experience 
[..]  

1 3 

19 19.1 x x x x 

20 20.1 Then it could feels like someone stands behind me or like 
someone is downstairs in the quite house.  

[..]  is 
standing 
behind [..] is 
[..]  

4 2 

20 20.2 Suddenly the volume to the music getting higer and higer  and 
nobody of us was there and touch anything. 

[..] the music 
got higer [..]  

1 2 

20 20.3 When he said that the music getting higer.  [..]  the 
music got 
higer.  

1 1 

20 20.4 The tv-volume getting higer and higer, and nobody did 
something.  

[…] got higer 
and higer [..]   

1 2 

21 21.1 I don't know why I think it's fascinated..  [..]  I think 
it's 
fascinating..  

1 3 

22 22.1 Ofcourse you get scared when I hear a sound or something falls 
without someone pushed it.  

[..]  someone 
having 
pushed it.  

3 3 

23 23.1 Sometimes i do, and sometimes x x not [..] and 
sometimes I 
do not 

3 2 

23 23.2 But if someone have a proof about ghosts, i think they are gonna 
be famous 

[..]  i think 
they are 
going to [..] 

1 3 

24 24.1 x x x x 

25 25.1 x x x x 

26 26.1 I heard that in the old days they put on these monster costumes to keep evil 
powers away 

I  have heard 
[..]  

3 3 

26 26.2 the children see this as a chance to get some candy so many small childs go out 
trick or treat.  

the children 
saw [..]  

1 2 

27 27.1 x x x x 

28 28.1 My friends telling me stories or something that hapenid them.  My friends 
tell me [..]  

1 1 

28 28.2 Maybe the people have a family maybe not.  [..]  had a 
family 
maybe not.  

1 1 
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28 28.3 If they have a family I think that they have wonderful kids, or women or men or 
just they parents.  

If they had a 
family[..]  

1 3 

28 28.4 When I here the word ghost I think on a ghost that open a door or go on a floor 
or knocked on a wall.  

[..]  or 
knoock on a 
wall.  

1 3 

29 29.1 An suddenly something appeared behind the cat it lookes like an angry lady. [..] it looked 
like an angry 
lady. 

1 1 

30 30.1 x x x x 

31 31.1 It also involved a haunted house.   It also 
involves a 
haunted 
house.   

1 1 

32 32.1 I lived in a big house when I was little and before we lived there it lived a man 
there  and he had told that ghost lived in the house.  

[..] he had 
been telling  
that[..]  

1 3 

33 33.1 x x x x 

34 34.1 she watsh her teef and look in a mirror then she see a wommen i the door.  she watsh 
her teef and 
looked [..]   

1 1 

34 34.2 she watsh her teef and look in a mirror then she see a wommen i the door.  [..] then she 
saw [..]  

1 1 

34 34.3 we saw at two bunkar have fall of the diskstell but we think at this was my cat 
Maya. 

we saw at 
two bunkar 
had fallen 
[..]  

1 2 

35 35.1 I'm don't belive at ghosts.  I don't belive 
at ghosts.  

2 1 

35 35.2 Because i don't have see anyone.  Because i 
have not 
seen anyone.  

1 1 

35 35.3 If i don't have see anyting i don't belive it and it just on TV.  If i have not 
seen anyting 
[..]  

1 3 

35 35.4 I can't look at scary move because i dreaming nightmare. [..] i dream 
nightmare. 

1 3 

36 36.1 The dad was ready to pay much money to get that clown for his doughter but 
the women kept say no.  

[..] but the 
women kept 
saying no.  

1 3 

36 36.2 The girl falled asleep. The girl fell 
asleep. 

1 1 

36 36.3 When she waked upp it was in the middle of the night.  When she 
woke upp [..]  

1 3 

36 36.4 She stand up and put it back.  She stood up 
[..]  

1 1 

36 36.5 The she falled asleep again. The she fell 
asleep again. 

1 1 

36 36.6 Again, she waked up and this time the clown stod on her chest.   Again, she 
woke up [..]  

1 2 
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36 36.7 She put him back and falled asleep.  She put him 
back and fell 
asleep.  

1 1 

37 37.1 I`m don`t know if I belive in ghost.  I don`t know 
if I belive in 
ghost.  

2 3 

37 37.2 I think I hear that someone is going on our brigde up to the house I  think I am 
hearing that 
[..]  

1 3 

37 37.3 I sitting there in our basemend waiting for someone is going to knock our door 
but nothings happend.  

I sitt there in 
our [..]  

1 2 

37 37.4 It being a lot of cakes then It will be a 
lot of cakes 
then 

1 1 

37 37.5 I beliving ghosts 30% of 100%.  I believe 
ghosts 30% 
of 100%.  

1 1 

37 37.6 In the castle a ghosts live.  In the castle 
a ghost lived.  

1 1 

38 38.1 they say that two birds flyings arund the stable t.e.x if some horses died so 
coming that birds. 

[..]  flyings 
arund the 
stable [..]  

1 3 

38 38.2 they say that two birds flyings arund the stable t.e.x if some horses died so 
coming that birds. 

 [..] if some 
horses die so 
[..]  

1 3 

39 39.1 I´m not believe in ghosts, I think. I´m not 
believing in 
ghosts [..]  

4 1 

40 40.1 X x x x 
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Appendix B Ninth grade  

 

E: Error Category, Substitution 1, Addition 2, Omission 3, Realisation 4 

C: Complexity level, 1,2 ,3  

 

NR NR Incorrect token Ninth grade  Corrected 
Token  

E C 

41 41.1 He lives in New york, but i had to take the flight to Philadelphia 
so i can change flight to New york 

[…]  i could 
change flight 
to New york 

4 2 

41 41.2 When i came to Philadelphia i was so happy because i always 
dreamed about going to USA 

[…] i Have 
always 
dreamed 
about […] 

3 3 

41 41.3 were everybody talked english were 
everybody 
talks english 

1 1 

41 41.4 and i use to talk english all the time with some of my friends who 
are from Africa. 

and i used to 
talk english 
[…] 

1 3 

41 41.5 I missed him so much. I have 
missed him 
so much. 

3 1 

41 41.6 We took the car to Bridgeport were he lived.  […] were he 
is living.    

1 3 

41 41.7 I was hungry, so before i was unpacking he took me out to eat in 
the resturant near his hause 

I was hungry, 
so before i 
unpacked 
[…] 

1 3 

41 41.8 There was only latinos were he lived. There was 
only latinos 
were he is 
living 

1 3 

42 42.1 I remembered a special resturang that we had eat on  […] resturang 
that we had 
eaten on  

4 3 

42 42.2 On one day me and my mum and my grandma was going out for 
shopping 

[…] my 
grandma 
went out for 
shopping 

1 1 

43 43.1 Hello, I´m gonna tell you about a journey I have made.   Hello, I am 
going to […] 

4 1 

43 43.2 We sleaped on the bus and eagt on Mc-donalds.  We slept on 
the bus […] 

1 1 

43 43.4 We didn´t  think that was so nice because we have to stay whit 
them for ten days.   

We didn´t  
think that it 
was […] 

3 3 
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43 43.5 We didn´t  think that was so nice because we have to stay whit 
them for ten days.   

[…] we had 
to stay whit 
them for ten 
days.   

1 3 

43 43.6 And all the English I had to talk, the journey xxx was the best 
thing  I x ever done in my hole life.  

[…] I have 
ever done in 
my hole life.  

3 1 

43 43.7 And all the English I had to talk the journey  I have made was the 
best thing I ever done in my hole life.  

[…] the 
journey xxx 
was […] 

2 1 

44 44.1 I woked up a day and released this was the last day for me on 
earth.  

I woke up a 
day and 
realised […] 

4 1 

44 44.2 Short history in 1922 in giza some arkeologist find a device  […] 
arkeologist 
found a 
device  

1 1 

44 44.3 This device had long been keept a secret from the civilian people 
because the possible dangers out there. 

This device 
had been […] 
a long time  
[…] 

2 3 

45 45.1 I x heard that its very hot weather and nice and clean beatch.  I Have heard 
[…] 

3 3 

45 45.2 when I did come to spanién it was alot of people at the airplane 
place. 

when I 
arrived […] 

2 3 

45 45.3 After the game me and my friend did go to a resturant  […] my friend 
went to a 
resturant  

2 3 

45 45.4 when we was finish whit the food we took a nap.  when we 
was finished 
[…] 

1 3 

45 45.5 when we woke up it was in middle of the night and we  was not 
even tired any more, so we did go out and looked around for 
some fun,but then some ugly guys come up to ous and started to 
try hit ous but me and my friend are like superman so we did 
take them down so easy 

[…] so we 
went go out 
[…] 

2 3 

45 45.6 but then some ugly guys come up to ous and started to try hit 
ous  

[…] started 
hitting ous  

2 1 

45 45.7 but me and my friend are like superman so we did take them 
down so easy 

[…] so we 
took them 
down so 
easy 

2 2 

45 45.8 After that we did go and took a drink and did get drunk like hell   After that we 
went […] 

2 3 

46 46.1 my dream journey are when i go too turkie for two years agove.  my dream 
journey are 
when i went 
[…] 

1 3 

46 46.2 nowe they have gott too years when we was in turkie soo i hope 
we goo back very sun ...   

nowe they 
have went 
[…] 

4 3 
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47 47.1 At the first day in Greece me and my family were very 
dissapointed at the weather , it was so cold that we actually 
should need our winter jackets instead of our bath-clothes, and 
the next day the weather was the same.  

[…] needed 
our winter 
jackets […] 

1 3 

47 47.2 I couldn't found one place where I wasn't red.  I couldn't 
find one 
place where I 
wasn't red.  

1 3 

47 47.3 It couldn't be more annoying than this. It couldn't be 
more 
annoyed 
than this. 

1 3 

48 48.1 x x x x 

49 49.1 I going to tell about my journey to Spain with my boyfriend 
Joachim.  

I am going to 
tell […] 

4 3 

49 49.2 We was going to the airport at 4 a'clcok in the morning. We went to 
the airport at 
4 a'clcok in 
the morning. 

1 1 

49 49.3 At 7 the plain was lifting from Arlanda airport and we was on our 
way to Spain.  

At 7 the plain 
lifted from 
[…] 

1 2 

49 49.4 At 10 a'clock we have landed in Spain At 10 a'clock 
we x landed 
in Spain 

2 1 

49 49.5 And Joachims grandparents were in the airport and pick us up 
and drive us to there house.  

[…]picked us 
up and drive 
us to there 
house.  

1 1 

49 49.6 When we came to the house me and Joachim was going out for a 
walk and he showed me the sea and the pool and the store next 
to there's house.  

[…]went out 
for a walk 
[…] 

1 3 

49 49.7 And Joachims grandparents were in the airport and pick us up 
and drive us to there house.  

[…] and 
drove us to 
there house.  

1 1 

49 49.8 And all week we just relax and chill and take it easy. […] and 
chilled and 
take it easy. 

1 1 

49 49.9 And all week we just relax and chill and take it easy. And all week 
we just relax 
and chill and 
took it easy. 

1 1 

49 49.10 And all week we just relax and chill and take it easy.  And all week 
we just 
relaxed and 
chill and take 
it easy.  

1 1 

49 49.11 We had a great time and when the week comes to it's end we 
don't wanted to go home 

[…] came to 
it's end we 
don't wanted 
to go home 

1 3 
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49 49.12 We had a great time and when the week comes to it's end we 
don't wanted to go home 

[…] we did 
not want to 
go home 

1 3 

49 49.13 But we did, Joachims grandparents drived us to the airport and 
there  we wait for the airplan and went home to sweden. 

 But we did, 
Joachims 
grandparents 
drove […] 

1 2 

49 49.14 But we did, Joachims grandparents drived us to the airport and 
there we wait for the airplan and went home to sweden. 

[…] waited 
for the 
airplan and 
went home 
to sweden. 

1 2 

50 50.1 so i got up from my bed and look after what it was, it was a 
kangaru who wa standing outside  my house and ate a special 
meal of corn flakes outside my door, which my mum had gave 
him. 

[…] which my 
mum had 
given him.  

1 3 

51 51.1 In the early year 2000 Worlds Trades Center existed, untill 2 
terrorists planned to hijack 2 planes and fly into Worlds Trades 
Center so the building fell down to the ground and  made a big 
shockwave with dust.  

[…]hijacked 
2 planes […] 

1 3 

51 51.2 In the early year 2000 Worlds Trades Center existed, untill 2 
terrorists planned to hijack 2 planes and fly into Worlds Trades 
Center so the building fell down to the ground and made a big 
shockwave with dust.  

[…] and flew 
into Worlds 
Trades 
Center […] 

1 3 

51 51.3 And drink it whitout spill anything..  And drink it 
whitout 
spilling 
anything..  

1 1 

52 52.1 x x x x 

53 53.1 I hope that when i grow up, i would like a city like this one i am 
describing would come true, a dream you know.   

[…] 
described 
would come 
true, a 
dream you 
know.  

1 3 

53 53.2 I  hope that one day that i would like be a millionaire and like 
build my own city and make it to the best and most entertaining 
city in the world!  

I hope that 
one day that 
i become […] 

2 3 

54 54.1 x x x x 

55 55.1 I know that it's like 9 million or more people who lives in New 
York and that the you  can make alot of money, but i x never 
been there.  

[…] but i 
have never  
been there.  

3 3 

55 55.2 Stockholm  x had many kings a long time ago and it's Swedens 
capital city. 

Stockholm 
have had […] 

1 3 

56 56.1 This ideal city is the best city, by the water, its an awesome city, 
its like amazing  , beauteful and x  other good things.  

[…] beauteful 
and have 
other good 
things.  

3 1 

57 57.1 The city should be as clean fron garbage and trash as possible 
and don't have so much cars that destroys the evironment.  

[…] and x not 
have so […] 

2 3 
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58 58.1 I've been in colorado for about 5 years ago, i'd like it because it 
was a warm city and meets  some different people, very funny 
peoplo somtimes.  

I was in 
colorado for 
about 5 
years ago […] 

1 3 

58 58.2 I've been in colorado for about 5 years ago, i'd like it because it 
was a warm city and meets some different people, very funny 
peoplo somtimes.  

[…] I liked it  
because […] 

2 3 

58 58.3 they live in a small village in colorado so we never seen them so 
often,  we say every 4 years we meet them.. 

[…]see them 
so often […] 

1 2 

58 58.4 i dont knew thems names, but my mum try to explain sometime 
who is who. 

[…] tried to 
explain 
sometime 
who is who.  

1 3 

58 58.5 When i was there the first time i didn't knew anybody so i was 
living in the  pool all the time and on the beach of course.  

[…] the first 
time i didn't 
know […] 

1 3 

58 58.6 it was so hot when we was there like 35c and my skin was like 
red and so dry and its hurt when someone was touching me, 
when i should go  some where i  couldn't move 

[…] touched 
me […] 

1 3 

58 58.7 then my mum and me went to the supermarket we should 
looking for some sunlotion for me, and of course all mothers 
shall looking for clothes,  

[…]me went 
to the 
supermarket 
we were 
looking […] 

4 2 

59 59.1 You´ve got to learn new people you haven´t seen before when 
the city transforms.  

You get to 
learn new 
[…] 

1 3 

59 59.2 Now I have describe the city and what it could do Now I have 
described 
t[…] 

1 3 

59 59.3 This seems imposible but not in this city, in this city it´s work.  […] in this 
city it x work.  

2 1 

60 60.1  A evil man named Erik Bagge x where trying to destroy the piece 
in Cloud City.  

A evil man 
named Erik 
Bagge who 
[…] 

3 3 

61 61.1 When people tell me that they x seen someone in their house 
and heard noices when they are alone at home i think its just 
talk.  

[…] have 
seen 
someone in 
their house 
[…] 

3 3 

61 61.2 When i look at "det okända" i think its funny because i think that 
the people who  doing the program just pretending. 

[…] who are 
doing the 
program just 
pretending.  

4 3 

62 62.1 x x x x 

63 63.1 I was a bitt scary actually I was a bitt 
scared 
actually 

1 1 

63 63.2 But my best friend has always belive in ghost.  But my best 
friend has 

1 1 
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always 
belived in 
ghost.  

64 64.1 I have heard about people whox  tell these things they have 
seen, like moving furniture and doors that slam shut, all by 
themselves.   

I have heard 
about people 
who are  
telling […] 

1 3 

65 65.1 You´ve never heard someone tell a story about a ghost who x 
hurted you in some way.  

[…] who has 
hurt you in 
some way.  

1 3 

65 65.2 My ghosts is an old lady( ore gentelman) who´s been long dead 
and  visits the house he ones lived in 

[…] who has 
been long 
dead […] 

1 3 

66 66.1 For a couple of weeks ago my unkel tell me that when he was in 
my age he was alone home for a week.  

For a couple 
of weeks ago 
my unkel 
told […] 

1 3 

66 66.2 When he come home from the school one day, a big, big 
speakloader had move.  

When he 
came […] 

1 3 

66 66.3 And it's happend in maybe five days.  And it x 
happend in 
maybe five 
days.  

2 1 

66 66.4 And one day it hasn't turn around.  And one day 
it had not 
turned 
around.  

1 1 

66 66.5 He scream to the ghost and dissapere.  He screamed 
to the ghost 
and 
dissapere.  

1 1 

67 67.1 Thats why we like it we wanna know if they are real and if they 
arent. 

[…] want 
know if they 
are real and 
if they arent. 

1 3 

68 68.1  At first we thought that it was my sister who x put it on but it 
wasn't anyobody there. 

[…] who had 
put it on but 
it wasn't 
anyobody 
there. 

3 3 

69 69.1 One time my grandmom told me that there is ghost on here job 
(here job is behind an old mental hospital that have shuted 
down).  

[…] mental 
hospital that 
have been 
shut down).  

1 3 

69 69.2 And the universe is big and fascinating because it hapend so 
mutch there. 

[…] it has 
hapend so 
mutch there. 

3 3 

70 70.1 I havent had any experienced of something weird or unatural.  I havent had 
any 
EXPERIENCE 
[…] 

1 1 
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70 70.2 People also get fascinated if something strange happend to 
them, when they get a cameraclip on a supernatural thing, or 
when they record a sound that they have heard.  

[…]HAPPENS 
to them […] 

1 3 

71 71.1 But sometimes I`m starting to wonder if they not are in real 
anyway?  

But 
sometimes I 
start to 
wonder […] 

1 3 

71 71.2 When I`m alone at home and I`m hearing different noises from 
doors and the kitchen  for example, and an unpleasent feeling is 
taking over me, then I wonder  if they really actually exist here in 
our world? 

[…]I hear 
different 
noises from 
doors […] 

1 3 

71 71.3 When I`m alone at home and I`m hearing different noises from 
doors and the kitchen  for example, and an unpleasent feeling is 
taking over me, then I wonder  if they really actually exist here in 
our world? 

[…] takes 
over me […]  

1 3 

72 72.1 I don't think ghosts are scary, by the way yes I have seen a ghost, 
I didn't threaten by it at all.   

[…] I didn't 
feel threaten 
by it at all.   

3 1 

73 73.1 Maybe when I have a hard time and when I feel sad.  Maybe when 
I am having 
[…] 

1 1 

73 73.2 A box falling down from the shelf, but it have been there for a 
very long time  and no sign of why it fell.  

A box falls 
down […] 

1 2 

74 74.1 It's a lot of things that we can't explane the reson to, things that 
move, noises,  wierd stuff x hapening and so much more!  

[…] wierd 
stuff that is 
hapening 
and so much 
more!  

4 3 

75 75.1 x x x x 

76 76.1 We'll just have to live with that, kill our curiosity, and see what 
happens when we do die.  

[…] when we 
x die.  

2 3 

77 77.1 That's why I do believe in it.  That's why I 
x believe in 
it.  

2 3 

78 78.1 x x X x 

79 79.1 My sisters friend moved because her parents believed that their 
child who died in cancer had becamed a ghost.  

[…] cancer 
had become 
a ghost.  

1 3 

79 79.2 It's scary and sad that some people don't grow up and stop 
belive in ghosts 

[…] stop 
believing in 
ghosts 

1 3 

79 79.3 So no I don't believe in ghosts and i never had. […] and i 
never have.  

1 2 

80 80.1 They wouldn't be outside with other people or meet them.   […] people or 
meeting 
them.   

1 2 

 

 


